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Discourse Analysis/Cultural Difference

BETTIE, J. (2003). Women without class: Girls, race, and identity. Berkeley, CA: University of Cali-
fornia Press.

Conducts an ethnographic analysis of 12th grade working- and middle-class females’ identity
performances mediated by discourses of gender, race, and class, as well as differences in cultural
capital. Finds that working-class participants employ gender identity markers related to ap-
pearance to establish themselves as members of a female peer culture, to distinguish themselves
from the preps, and to challenge their marginalization in the school. Finds that the categories
for defining differences between groups are largely constituted by race; students lacked a dis-
course of class for interrogating their marginal status and for defining commonalities between
working-class practices across racial groups in opposition to the middle-class school culture,
leading them to rely on essentialist discourses of race or gender to explain differences in their
peers’ social practices.

CREESE, A., LEONARD, D., DanteLs, H., & HEy, V. (2004). Pedagogic discourses, learning and gender
identification. Language and Education, 18, 191-206.

Compares the influence of different teaching practices and gendered discourses on elementary
students’ learning. In a classroom taught by a male teacher, generating original, distinct ideas
was highly valued, reflecting discourses of individualism, expertise, and competition, and cre-
ating a context in which competitive male students were privileged while “nice” students were
disadvantaged, and students in mixed-gender groups had difficulty engaging in collaborative
group work. In a classroom taught by a female teacher in which a discourse of collaboration
and tolerance for others was valued and modeled through the teacher’s use of facilitative talk,
both female and male students often succeeded, although concerns were expressed that girls
were not acquiring self-assertion practices.

GEBHARD, M. (2004). Fast capitalism, school reform, and second language literacy practices. The
Modern Language Journal, 88, 245-265.

Analyzes the ways in which school-reform discourses constituted by “fast capitalism” position
three second-language learners and their families enrolled in a California elementary school.
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Finds that reform discourses of reading and writing accountability undermine these students’
attempts to acquire literacy practices given their second-language learner needs.

Ivanic, R. (2004). Discourses of writing and learning to write. Language and Education, 18, 220-
245.

Conducts a meta-analysis of composition theory and research. Identifies six discourses for use
in analyzing different approaches to teaching writing: “skills” (explicit teaching of phonics/ac-
curacy), “creativity” (fostering creative expression through content and style), “creative self-
expression” (implicit teaching of language experience), “process” (mental and practical pro-
cesses), “genre” (explicit teaching of text-types), “social practices” (fostering purposeful,
contextual communication), and “sociopolitical” (constructed practice involving contestation/
change and critical awareness of how discourses and genres operate). Notes contradictions be-
tween and among these discourses; suggests that comprehensive writing instruction includes
methods from all the discourses.

Mazzer, L. A. (2004). Silent listenings: Deconstructive practices in discourse-based research.
Educational Researcher, 33, 26-34.

Discusses the methodological need to focus on silences evident in a study of White teachers’
group discussions of multicultural education, in the form of not responding to certain pre-
assigned questions, reluctance to discuss White privilege, not self-disclosing specific details,
and hesitating or pausing given apprehension about offending others. Argues that such silences
imply meanings that can be included in empirical analyses.

Mok, E. B., CiecHaNowsKI, K. M., KRAMER, K., ELLIS, L., CARRILLO, R., & CALLAZO, T. (2004). Work-
ing toward a third space in content area literacy: An examination of everyday funds of knowl-
edge and Discourse. Reading Research Quarterly, 39, 38-70.

Analyzes the relationships between 30 Latino 7th and 8th students’ funds of knowledge and
discourses operating in home, an urban Detroit neighborhood community, and peer worlds as
taken up or excluded from their work in their middle-school science classrooms. Identifies
instances in which instruction can exploit these students’ funds of knowledge to create learning
in “third space” contexts among school and home, community, and peer worlds.

Navak, A. (2003). “Boys to men”: Masculinities, schooling and labour transitions in de-indus-
trial times. Educational Review, 55, 147-159.

Analyzes the discourses of masculinities employed by northeastern British adolescent males.
With few employment opportunities and a loss of traditional workplace socialization, these
males turn to active participation in soccer fan clubs involving physical, ritual display of team
support. Finds that these males closely identify with their local community site or family, and
that their rejection of work that requires them to move to another community reflects their
need for symbolic stability to counteract the instability of a shifting, global economy.

NOVINGER, S. (2003). The ways adults position children. Language Arts, 80, 425-434.

Analyzes preservice literacy teachers’ weekly pen-pal interactions with first-grade students. Finds
that half of the teachers adopted a discourse of adult authority through initiating and control-
ling topics, posing multiple questions, and formulating brief responses to student writing. The
other half adopted a discourse of shared authority through facilitating and elaborating on
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children’s topic initiations and limiting the number of questions, resulting in more student
topic initiation and more frequent and elaborated responses than was the case with students
positioned by a discourse of adult authority.

POWELL, P. R. (2004). Critical discourse analysis and composition studies: A study of presi-
dential discourse and campus discord. College Communication and Communication, 55, 439-
469.

Conducts a critical discourse analysis of the official statements formulated by the administra-
tion of Miami University, Ohio, in response to issues of diversity, racism, and standards on
campus. Finds that the President uses first-person pronouns to equate himself with the Univer-
sity community and to frame that community as exclusive. A discourse of “diversity” is em-
ployed to mask lack of access and to equate a perceived decline in standards with student pro-
tests regarding lack of access.

Other Related Research:

BaNKks, J., & Banks, C. A. M. (Eds.). (2003). Handbook of research on multicultural education (2nd
ed.). San Francisco: Jossey-Bass.

BAXTER, J. (2004). Positioning gender in discourse: A feminist methodology. New York: Palgrave.
Berry, D. (2004). The contestation of code. Critical Discourse Studies, 1, 65-89.

Broch, M. (2004). A discourse that disciplines, governs, and regulates: The National Research
Council’s report on scientific research in education. Qualitative Inquiry, 10, 96-110.

BLOOME, D., CARTER, S. P., CHRISTIAN, B. M., OTTO, S., & SHUART-FARIS, N. (2004). Discourse analysis
and the study of classroom language and literacy events: A microethnographic perspective. Mahwah,
NJ: Erlbaum.

BROOKEIELD, S. D. (2003). Racializing the discourse of adult education. Harvard Educational Re-
view, 73,497-523

Burt, D. G., LukiN A., MATTHIESSEN, C. (2004). Grammar—the first covert operation of war.
Discourse & Society, 15,267-290.

CHAE, H. S. (2004). Talking back to the Asian model minority discourse: Korean-origin youth
experiences in high school. Journal of Intercultural Studies, 25, 59-73.

CHILION, P. (2004). Analyzing political discourse. Philadelphia: Taylor & Francis.

Crark, C. T. (2003). Examining the role of authoritative discourse in the labeling and unlabeling
of a “learning disabled” college learner. Journal of Adolescent & Adult Literacy, 47, 28-36.

COATEs, J. (2003). Men talk: Stories in the making of masculinities. Malden, MA: Blackwell.

Epwarps, R., NicoLr, K., SoLomoN, N., & USHER, R. (2004). Rhetoric and educational discourse:
Persuasive texts. New York: Routledge.

FAIRCLOUGH, N. (2003). Analyzing discourse. Philadelphia: Taylor & Francis.

FEAGIN, J. R., & O’BRIEN, E. (2003). White men on race: Power, privilege, and the shaping of cultural
consciousness. Boston: Beacon Press.

FecHo, B. (2003 ). “Is this English?”: Race, language, and culture in the classroom. New York: Teachers
College Press.

GINDARA, L. (2004). “They that sow the wind... ”: Proverbs and sayings in argumentation. Dis-
course & Society, 15, 345-359.

GRAESSER, A. C., GERNSBACHER, M. A., & GoLpMmaN, S. R. (Eps.). (2003). Handbook of discourse
processes. Mahwah, NJ: Erlbaum.
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GREENE, S., & ABT-PERKINS, D. (EpS.). (2003). Making race visible: Literacy research for cultural
understanding. New York: Teachers College Press.

HytTeN, K., & WARREN, J. (2003). Engaging whiteness: How racial power gets reified in educa-
tion. Qualitative Studies in Education, 16, 65-89.

KELLy, J. (2004). Borrowed identities. New York: Peter Lang.

KENDALL, S. (2004). Framing authority: Gender, face, and mitigation at a radio network. Dis-
course & Society, 15, 55-79.

Lecourt, D. (2004). Identity matters: Schooling the student body in academic discourse. Albany,
NY: SUNY Press.

Lewis, A. E. (2003). Race in the schoolyard: Negotiating the color line in classrooms and communi-
ties. New Brunswick, NJ: Rutgers University Press.

Luna, C. (2003). (Re)writing the discourses of schooling and of “learning disabilities”: The de-
velopment of critical literacy in a student action group. Reading & Writing Quarterly, 19, 253-
280.

Majors, Y. J. (2003). Shoptalk: Teaching and learning in an African American hair salon. Mind,
Culture, and Activity, 10,289-310.

Marron, E, Tsui, A. B. M., CHik, P. P. M., Ko, P. Y., Lo, M. L., Mak, L. A. C. (2004). Classroom
discourse and the space of learning. Mahwah, NJ: Erlbaum. Educational Researcher, 33, 26-34.
PERRY, P. (2002). Shades of white: White kids and racial identities in high school. Durham, NC:
Duke University Press.

PUTz, M., NEFE-VAN AERTSELAER, J., VAN D1jk, T. A. (EDs.). (2004). Communicating ideologies: Multi-
disciplinary perspectives on language, discourse, and social practice. New York: Peter Lang.
SCHLEPPEGRELL, M. J. (2004). The language of schooling: A functional linguistics perspective. Mahwah,
NJ: Erlbaum.

ScoLLon, R., & ScoLLoN, S. (2003). Discourses in place: Language in the material world. New York:
Routledge.

WEIss, G., & Wobak, R. (Eps.). (2003). Critical discourse analysis: Theory and interdisciplinarity.
New York: Palgrave.

Woobsipe-jiRoN H. (2003). Critical policy analysis: Researching the roles of cultural models,
power, and expertise in reading policy. Reading Research Quarterly, 38, 530-536.

Literacy

Dukg, N. K., & PURCELL-GATES, V. (2003). Genres at home and at school: Bridging the known to
the new. The Reading Teacher, 57, 30-37.

Analyzes children’s print uses in low SES homes and at school. Finds 65 genres employed in
homes and 55 genres employed in school. Details implications concerning the need to integrate
home and school use of genres.

FrescH, M. J. (2003). A national survey of spelling instruction: Investigating teachers’ beliefs and
practices. Journal of Literacy Research, 35, 819-848.

Analyzes survey data on 355 teachers from 45 states on their spelling instruction. Finds that
most employ traditional basal spelling instruction; some are aware of research on developmen-
tal differences in spelling knowledge, and some employ more innovative practices, but most
lack an understanding on how to teach spelling.



190 Research in the Teaching of English Volume 39 November 2004

LaytoN L., & MILLER, C. (2004). Interpretations of literacy. Cambridge Journal of Education, 34,
51-63.

Analyzes the influence of teachers’ skill-based framing of literacy shaped by the British National
Literacy Strategy Framework for Teaching the Literacy Hour in terms of reading, writing and
spelling skills on the exclusion and marginalization of students with special needs during the
literacy-hour instructional period.

Haney M., & HiLL J. (2004). Relationships between parent-teaching activities and emergent lit-
eracy in preschool children. Early Child Development and Care, 174, 215-228.

Analyzes preschool children’s parents’ instructional activities. Finds that the majority of par-
ents report teaching letter names (71%) and sounds (65%); fewer parents report teaching printing
letters (45%), writing words (29%), reading words (26%), or reading stories (26%). Only in-
struction in teaching of alphabet knowledge and writing words had a statistically significant
effect on children’s literacy test performance.

SmrtH, M., & WILHELM, J. D. (2004). “I just like being good at it”: The importance of competence
in the literate lives of young men. Journal of Adolescent and Adult Literacy, 47, 454-461.

Based on self-efficacy theory and Csikszenthmihalyi’s work on optimal experience, suggests
that boys pursue activities outside of school, including literacy activities, in which they feel
competent. Authors conclude that literacy activities in school exacerbate gender differences in
literacy performance and that boys often reject school-based literacy activities because they do
not feel competent in them.

Other Related Research:

BARONE, D. (2003/2004). Second grade is important: Literacy instruction and learning of young
children in a high-poverty school. Journal of Literacy Research, 35, 965-1018.

BeLrORE, M. E. (ED.). (2004). Reading work: Literacies in the new workplace. Mahwah, NJ: Erlbaum.
CAsSIDY, J. GARCIA, R., TEJEDA-DELGADO, C., GARRETT, S. D., MARTINEZ-GARCIA, C., & HmNOjosA, R.
(2004). A learner-centered family literacy project for Latino parents and caregivers. Journal of
Adolescent and Adult Literacy, 47, 478-488.

COMINGS, J., GARNER, B., & SmitH, C. (Eps.). (2004). Adult learning and literacy: Connecting re-
search, policy, and practice: A project of the National Center for the Study of Adult Learning and
Literacy. Mahwah, NJ: Erlbaum.

CuMmMING-PoTVIN, W., RENSHAW, P., & VAN KrRAAYENOORD, C. A. (2003). Sociocultural analysis of
language learning: New forms of literacy practices in a language and culture awareness
programme. Language and Education, 17, 391-407.

DEBLASE, G. (2003). Acknowledging agency while accommodating romance: Girls negotiating
meaning in literacy transactions. Journal of Adolescent ¢ Adult Literacy, 46, 624-636.

Dukg, N. K., & MaLLerTE, M. H. (EDS.). (2004). Literacy research methodologies. New York: Guilford.
FisHEr, M. T. (2003). Open mics and open minds: Spoken word poetry in African Diaspora
participatory literacy communities. Harvard Education Review, 73, 362-389.

Frrcn, K. L., & SaNDERrs, R. E. (EDs.). (2004). Handbook of language and social interaction. Mahwah,
NJ: Erlbaum.

Froob, L., Lapp, D., SQUIRE, J. R., & JENSEN, J. M. (Eps.). (2003). Handbook of research on teaching
the English language arts (2nd ed.). Mahwah, NJ: Erlbaum.
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Geg, J. P. (2004). Situated language and learning. Philadelphia: Taylor & Francis.

GonzaLez, N. E., MoLr, L., & AManTI, C. (Eps.). (2004). Funds of knowledge: Theorizing practices
in households, communities, and classrooms. Mahwah, NJ: Erlbaum.

GREGORY, E., LONG, S., & VoLk, D. (EDps.). (2004). Many pathways to literacy. New York: Routledge.
GUTHRIE, J. T. (2004). Teaching for literacy engagement. Journal of Literacy Research, 36, 1-28.
Harris, M. (2003). Children’s perceptions of the social functions of verbal irony. Discourse Pro-
cesses, 36,147-165.

Hawkins, M. R. (2004). Researching English language and literacy development in schools. Edu-
cational Researcher, 33, 14-25.

Hicans, C. M., THOMPSON, M. M., & ROEDER, R. V. (2003). In search of a profound answer:
Mainstream scripts and the marginalization of advanced-track urban students’ linguistics and
education. Linguistics and Education, 14, 195-220.

HugHEs, J., & WiLson, K. (2004). Playing a part: The impact of youth theatre on young people’s
personal and social development. Research in Drama Education, 9, 57-72.

JerToN, T. L., & Dotk J. A. (Eps.). (2004). Adolescent literacy research and practice. New York:
Guilford.

KADERAVEK, J. N., & RaBIDOUX, P. (2004). Interactive to independent literacy: A model for design-
ing literacy goals for children with atypical communication. Reading & Writing Quarterly, 20,
237-260.

LANGER, A. M. (2003). Forms of workplace literacy using reflection-with-action methods: A
scheme for inner-city adults. Reflective Practice, 4, 317-333.

LEANDER, K., & SHEEHY, M. (EDS.). (2004). Spatializing literacy research and practice. New York:
Peter Lang.

MaHiry J. (Ed.). (2004). What they don’t learn in school: Literacy in the lives of urban youth. New
York: Peter Lang.

MEIER, J., & SULLIVAN, A. K. (2004). Spotlight schools: Success stories from high-risk kindergar-
tens. Reading & Writing Quarterly, 20, 285-304.

MELLOR, B., & PATTERSON, A. (2004). Poststructuralism in English classrooms: Critical literacy
and after. International Journal of Qualitative Studies in Education, 17, 85-102.

NAGY, W., BERNINGER, V., ABBOTT, R., VAUGHAN, K., & VERMEULEN, K. (2003). Relationship of mor-
phology and other language skills to literacy skills in at-risk second-grade readers and at-risk
fourth-grade writers. Journal of Educational Psychology, 95, 730-742.

Norrick, N. R. (2003). Remembering and forgetfulness in conversational narrative. Discourse
Processes, 36,47-76.

OLMEDO, I. M. (2003). Language mediation among emergent bilingual children. Linguistics and
Education, 14, 143-162

PENNYCOOK, A. (2004). Performativity and language studies. Critical Inquiry in Language Stud-
ies: An International Journal, 1, 1-20.

RICHARDSON, E. (2003). African American literacies. New York: Routledge.

Rosk, M. (2004). The mind at work: Physical work and the thought it takes to do it. New York:
Viking.

RUBINSTEIN-AVILA, E. (2003). Conversing with Miguel: An adolescent English Language Learner
struggling with later literacy development. Journal of Adolescent & Adult Literacy, 47, 290-302.
ScHiLLING-EstEs, N. (2004). Constructing ethnicity in interaction. Journal of Sociolinguistics, 8,
163-195.
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StoNE, C. A., SiLLIMAN, E. R., EHREN, B. J., & ApiL, K. (Eps.). (2004). Handbook of language and
literacy: Development and disorders. New York: Guilford

WAGNER, D. A. (Ep.). (2004). Adult literacy research & development: Assessment, learning & in-
struction. Cresskill, NJ: Hampton.

WALPOLE, S., JUSTICE, L. M., & INVERNIZZI, M. A. (2004). Closing the gap between research and
practice: Case study of school-wide literacy reform. Reading & Writing Quarterly, 20,261-283.

Literary Response

Acosto D. E., HuGHES-HASSELL, S., GILMORE-CLOUGH C. (2003). The all-white world of middle-
school genre fiction: Surveying the field for multicultural protagonists. Children’s Literature in
Education, 34,257-275.

Content analysis of 4,255 fictional texts published between 1992 and 2001 for middle-grade
students found that only one-sixth of these texts contained at least one protagonist of color as
contrasted with the fact that one-third of children in the 2000 U. S. census are children of color.

APPLEBEE, A. N., LANGER, J. A., NYSTRAND, M., & GAMORAN, A. (2003). Discussion-based approaches
to developing understanding: Classroom instruction and student performance in middle and
high school English. American Educational Research Journal, 40, 685-730.

Analyzes the influence of participatory discussion approaches in 64 secondary classrooms on
students’ literacy performance. Finds that the level and quality of participation in discussion
significantly predicts students’literacy performance for both high- and low-achieving students.

Brackrorp, H. V. (2004). Out of this world: Why literature matters to girls. New York: Teachers
College Press.

Analyzes interview data from 33 girls regarding their engagement with different types of litera-
ture. Finds that girls do not necessarily identify with female characters similar to themselves,
but base their preferences for genre novels (mystery, fantasy, Gothic, and science fiction) on
ways in which they are engaged by suspenseful participation in and visual representations of
fictional worlds. Finds that the experience with shifting perspectives and voices in these alterna-
tive text worlds leads them to recognize their own reality as only one version of reality. Chal-
lenges promoting texts through assumed similarity of characters and reader.

Broowme, D., Karz, L., & CHAaMPION, T. (2003). Young children’s narratives and ideologies of lan-
guage in classrooms. Reading & Writing Quarterly, 19, 205-223.

Analyzes urban African-American preschool and kindergarten children’s uses of narrative as
text and narratives as performance. Finds that narrative text production may not be associated
with narrative performance and may be evaluated in limited ways, marginalizing the uses of
oral narrative performance as central to construction of identities and social relationships.

Boscoro, P., & Carortr, L. (2003). Does writing contribute to improving high school students’
approach to literature? L1-Educational Studies in Language and Literature, 3, 197-224.

Examines the effects of using a variety of writing assignments in literature education on 9th
graders’ literary understanding and their orientation toward literature and writing. Compares
this writing-oriented approach to a “traditional” approach in which writing is limited to writ-
ing summaries and compositions on literature. Finds that the writing-oriented group perceived
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writing as more useful and improved more in their interpretation of a literary text than the
traditional group. No difference was found in text comprehension or orientation toward litera-
ture.

DipaRDO, A., & SCHNACK, P. (2004). Expanding the web of meaning: Thought and emotion in an
intergenerational reading and writing program. Reading Research Quarterly, 39, 14-37.

Describes an intergenerational reading/writing-about-text program. Argues that the emotional
connections between 23 eighth-grade language arts students and their elderly reading partners
allowed the students to explore the books they read together in an increasingly sophisticated
and profound manner. Explores the interweaving of emotion and cognition in response to lit-
erature.

Eva-Woob, A. (2004). Thinking and feeling poetry: Exploring meanings aloud. Journal of Edu-
cational Psychology, 96,182-191.

Compares first-year college students’ use of a think-and-feel aloud (TFA) with think-aloud
only (TA) response to two poems. The TFA group identified more poetic devices, reported
higher interest, showed greater sensitivity to the images and tone of the poems, and made more
elaborate comments than did the TA group. Concludes that explicit attention to feelings may
lead to deeper, more complex responses to poetry.

Van ScHooTEN E., & DE GLOPPER, K. (2003). The development of literary response in secondary
education. Poetics, 31, 155-187.

Tracks students from grades 7 to 11 in 23 Dutch schools in their development of literary re-
sponse as measured by the Literary Response Questionnaire (Miall & Kuiken, 1995), a measure
of students’ predominate response stance: leisure escape, story-driven reading, empathy, imag-
ery vividness, insight, concern with author, and rejecting literary values. Finds a decrease in all
seven areas from grades 7 to 11, although less so for females, students with high leisure-time
reading and larger vocabularies, and students from more culturally sophisticated homes. In-
struction that focuses on experiencing texts reduces the decline. Structural analysis was only
beneficial from grade 10 onwards and had negative effects under grade 10 in terms of increase
in rejecting literary values.

Other Related Research:

ALLEN, J., MOLLER, K. ]J., & StrROUP, D. (2003). “Is this some kind of soap opera?”: A tale of two
readers across four literature discussion contexts. Reading & Writing Quarterly, 19, 225-251.
Bovp, E B. (2002). Conditions, concessions, and the many tender mercies of learning through
multicultural literature. Reading Research and Instruction, 42, 58-92.

CAUGHLAN, S. (2003). Exploring the gap between espoused and enacted cultural models of lit-
erature discussions. In C. M. Fairbanks, J. Worthy, B. Maloch, J. V. Hoffman, & D. L Schallert
(Eds.), 52nd Yearbook of the National Reading Conference (pp. 150-161.). Oak Creek, WI: Na-
tional Reading Conference.

CONNOR, J. J. (2003). “The textbooks never said anything about...”: Adolescents respond to the
Middle Passage: White ships/Black cargo. Journal of Adolescent & Adult Literacy, 47, 240-247.
Cruz, M. C., & Porrock, K. B. (2004). Stepping into the wardrobe: A fantasy genre study. Lan-
guage Arts, 81,184-195.

GERNSBACHER, M. A., ROBERTSON, R., & ParLapmo, P. (2004). Managing mental representations
during narrative comprehension. Discourse Processes, 37, 145-164.
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Harton, C. (2003). Backyards and borderlands: Some reflections on researching the travels of
adolescent girls doing drama. Research in Drama Education, 8, 139-156.

Kooy, M. (2003). Riding the coattails of Harry Potter: Readings, relational learning, and revela-
tions in book clubs. Journal of Adolescent and Adult Literacy, 47, 136-145.

LINDERHOLM, T., GERNSBACHER, M. A., VAN DEN BROEK, P., NENINDE, L., ROBERTSON, R., & SUNDERMIER,
B. (2004). Suppression of story character goals during reading. Discourse Processes, 37, 67-78.

Lovg, K., & HaMsTON, J. (2003). Teenage boys’ leisure reading dispositions: Juggling male youth
culture and family cultural capital. Educational Review, 55, 161-177.

MatrocH, B. (2004). One teacher’s journey: Transitioning into literature discussion groups. Lan-
guage Arts, 81,312-322.

McpoNALD, L. (2004). Moving from reader response to critical reading: Developing 10-11-year-
olds’ ability as analytical readers of literary texts. Literacy, 38, 17-25.

MCKEOUGH, A., & GENEREUX, R. (2003 ). Transformation in narrative thought during adolescence:
The structure and content of story compositions. Journal of Educational Psychology, 95, 537-
532.

MEebpiNA. C. L. (2004). Drama wor(1)ds: Explorations of Latina/o realistic fiction. Language Arts,
81,272-282.

SCHWEICKART, P. P., & FiynN, E. A. (EDs.). (2004). Reading sites: Social difference and reader re-
sponse. New York: Modern Language Association.

SIRCAR, S. (2004). Little Brown Sanjay and Little Black Sambo: Childhood reading, adult reread-
ing; colonial text and postcolonial reception. The Lion and the Unicorn, 28, 131-156.

Reading

AARNOUTSE, C., & SCHELLINGS, G. (2003). Learning reading strategies by triggering reading moti-
vation. Educational Studies, 29, 387-409.

Evaluates a program for 3rd graders in which reading instruction is integrated into social stud-
ies. The program involves an open learning situation; children formulate a problem themselves,
collect and read information to work out the problem, and present the results of their study.
Reading strategies are explained and demonstrated by the teacher. Finds that the program has
beneficial effects on children’s knowledge and use of reading strategies and on their reading
motivation, but not on their reading comprehension.

ANTHONY, J. L., LoN1GAN, C. J., Driscott, K., PriLLips, B. M., & BUrGess, S. R. (2003). Phonological
sensitivity: A quasi-parallel progression of word structure units and cognitive operations. Reading
Research Quarterly, 38, 470-487.

Reports results of a study of 947 two- to five-year-old children assessed using a range of phone-
mic sensitivity measures. Finds that children generally master first word-level skills, next syl-
lable-level skills, next onset/rime-level skills, and finally phoneme-level skills. Finds also that
children generally can blend phonological information before they can elide it, with the excep-
tion of phonemes. Supports a developmental perspective on acquisition of phonological sensi-
tivity.

BaroNE, D. (2003/2004). Second grade is important: Literacy instruction and learning of young
children in a high-poverty school. Journal of Literacy Research, 35, 965-1018.

Describes results of longitudinal multicase study of the literacy instruction and learning of 13
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children enrolled in a low-SES, high-minority, high ELL school from kindergarten through
second grade. Finds that although achievement was not a linear trajectory, 10 of 13 children
were at or above grade level by the end of second grade. Shows that students who are behind in
kindergarten can later achieve at grade level. Finds that teachers made few connections to home
language and lacked strategies for working with ELL students.

Drummon, K. V., & Stipex, D. (2004). Low-income parents’ beliefs about their role in children’s
academic learning. The Elementary School Journal, 10, 197-213.

Investigates the values and beliefs of low-income parents from diverse ethnic groups in relation
to helping their children on school work. Examines the relationships between ethnicity, the
child’s grade level, the subject matter, parents’ perceptions of their children’s achievement, and
teacher encouragement. Finds that parents from diverse ethnic backgrounds consistently be-
lieve it is their responsibility to facilitate their children’s success in school. Suggests that greater
efforts on the part of educators may be required to support parent involvement in specific
subject areas such as math and as grade levels increase.

LERKKANEN, M. T., Rasku-PurtoNeN, H. J., & Aunora, K. Nurwmy, J. E. (2004). Reading perfor-
mance and its developmental trajectories during the first and the second grade. Learning and
Instruction, 14, 111-130.

Examines 90 Finnish children’s reading performances and their developmental trajectories during
the first and the second grade. Identifies different groups through cluster analysis, using the
categories of “competent,” “technical,” and “poor” readers. Group membership in the compe-
tent and technical reader groups was relatively stable across time, but less so in the poor reader
group. Seven reading paths were identified of which three were comparatively regressive. Dis-
cusses the specific Finnish language factors that could contribute to the progressive paths of

poor readers.

McGEE, A., & JounsoN, H. (2003). The effect of inference training on skilled and less skilled
comprehenders. Educational Psychology, 23, 49-59.

Examines the effects of inference training on the reading comprehension of 6- to 9-year old
skilled and less-skilled comprehenders. Students learned to look for clue words, to generate
questions and to predict the content of hidden sentences in narrative texts. A control group
received standard comprehension exercises. Finds that inference training was the most effective
for both the skilled and less skilled group.

Morris, D., BLoonGOOD, J. W., LoMaX, R .G. & PERNEY, J. (2003). Developmental steps in learning
to read: A longitudinal study in kindergarten and first grade. Reading Research Quarterly, 38,
302-328.

Examines the growth of word knowledge in kindergarten and first grade readers, attempting to
delineate the relationship between concept of word in text (facility in finger-point reading) and
phoneme awareness. Uses path analysis to outline the sequence of skill development within a model
of emergent reading that extends from alphabet knowledge through contextual reading ability.
Suggests that the concept of word in text may be a bridge between an early phonemic awareness
skill, beginning consonant awareness, and later-developing skill in phoneme segmentation.

Mureny, P K., Long, J .F., HOLLERAN, T. A., & EstERLY, E. (2003). Persuasion online or on paper:
A new take on an old issue. Learning and Instruction, 13, 511-532.
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Examines the effect of online versus traditional paper text presentation on undergraduate stu-
dents” knowledge and beliefs. Online-presented persuasive texts were more difficult to under-
stand, less interesting, and the authors less credible. The medium of presentation had minimal
effects on the level of persuasion. Suggests that poor readers will encounter difficulties with
online texts, especially when these texts are multi-linear.

RoEscHL-HEILS, A., SCHNEIDER, W., & VaN KraapeNoORD, C. E. (2003). Reading, metacognition
and motivation. European Journal of Psychology of Education, 18, 75-86.

Examines the relation between metacognition, motivation, and reading in Grades 7 and 8 in
Germany. Shows that reading self-concept and metacognition differ between good and weak
readers, metacognition being the best predictor for reading performance. Results proved to be
stable over time, as the functional relations between these concepts are established in the early
years. Discusses the importance of starting early, even before primary school, with explicit teach-
ing of metacognitive strategies and the use of these strategies in various contexts.
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Other Related Research

ANTHONY, J. L., LoNIGAN, C. ]., Driscott, K., PuiLLips, B. M., & BUrGEss, S. R. (2003). Phonological
sensitivity: A quasi-parallel progression of word structure units and cognitive operations. Reading
Research Quarterly, 38, 470-487.

BickeL, R., & MAYNARD, A. S. (2004). Group and interaction effects with “No Child Left Behind™:
Gender and reading in a poor, Appalachian district. Educational Policy Analysis Archives, 12.
Retrieved May 30, 2004, from http://epaa.asu.edu/epaa/v12n4/



Annotated Bibliography 197

Brock, C. C., & MANGIER], J. N. (2003). Exemplary literacy teachers: Promoting success for all
children in grades K-5. New York: Guilford.

Cavo, M. G., EstevEZ, A., & Dowens, M. G. (2003). Time course of elaborative inferences in
reading as a function of prior vocabulary knowledge. Learning and Instruction, 13,611-631.

Cassapy, J. C., & SmiTH, L. (2003/2004). The impact of a reading-focused integrated learning
system on phonological awareness in kindergarten. Journal of Literacy Research, 35, 947-964.

CALDWELL, J., & LEsLIE, L. (2004). Does proficiency in middle school reading assure proficiency
in high school reading? The possible role of think-alouds. Journal of Adolescent and Adult Lit-
eracy, 47, 324-335.

Epmunps, K. M., & Tancock, S. M. (2003). Incentives: The effects on the reading motivation of
fourth-grade students. Reading Research and Instruction, 42, 17-38.

HammMeTT, L. A., VAN KLEECK, A., & HUBERTY, C. J. (2003). Patterns of parents’ extratextual inter-
actions during book sharing with preschool children: A cluster analysis study. Reading Research
Quarterly, 38, 442-468.

Ho, C.S.,,NG, T., & NG, W. (2003). A “radical” approach to reading development in Chinese: The
role of semantic radical and phonetic radicals. Journal of Literacy Research, 35, 849-878.
KjeLpseN, A. C., Niem, P., & OLOFSSON, A. (2003). Training phonological awareness in kindergar-
ten level children: Consistency is more important than quantity. Learning and Instruction, 13,
349-365.

Kunn, M. & STaHL, S. (2003). Fluency: A review of development and remedial practices. Journal
of Educational Psychology, 95, 3-21.

LeppaneN, U., Niem, P., Aunoia, K., & Nurwmi, J. (2004). Development of reading skills among
preschool and primary school pupils. Reading Research Quarterly, 39, 72-93.

MALLETTE, M. H., HENK, W. A., & MELNICK, S. A. (2004 ). The influence of Accelerated Reader on
the affective literacy orientations of intermediate-grade students. Journal of Literacy Research,
36,73-84.

MassENGILL, D. (2004). The impact of using guided reading to teach low-literate adults. Journal
of Adolescent and Adult Literacy, 47, 588-602.

Mason, L. (2004). Explicit self-regulated strategy development versus reciprocal questioning:
Effects on expository reading comprehension among struggling readers. Journal of Educational
Psychology, 96, 283-296.

Nar1oNAL CENTER FOR EDUCATIONAL StaTISTICS. (2004). The condition of education: Reading—Young
children’s achievement and classroom experiences. Retrieved June 15,2004, from U. S. Depart-
ment of Education Web site: http://nces.edgov/programs/coe/2003/analysis/index.asp

ROVYER, J. M., ABaDZI, H., & KINDA, J. (2004). The impact of phonological-awareness and rapid-
reading training on the reading skills of adolescent and adult neoliterates. International Review
of Education, 50, 53-71.

SCHATSCHNEIDER, C., FLETCHER, J. M., Francis, D. J.; CartsoN, C. D.; Foorman, B. R. (2004). Kin-
dergarten prediction of reading skills: A longitudinal comparative analysis. Journal of Educa-
tional Psychology, 96, 265-282.

RubpELL, R. B., & UNrAU, N. J. (EDS.). (2004). Theoretical models and processes of reading (5th
ed.). Newark, DE: International Reading Association.

VaN DeN Broex, P., LyncH, J. S., Tevers-LanDis, C. E., NasLUND, J., & VERDUIN, K. (2003). The
development of comprehension of main ideas in narratives: Evidence from the selection of
titles. Journal of Educational Psychology, 95, 707-718.



198 Research in the Teaching of English Volume 39 November 2004

VaN Keer, H. (2004). Fostering reading comprehension in fifth grade by explicit instruction in
reading. British Journal of Educational Psychology, 74, 37-70.

WENGLINSKY, H. (2003). Using large-scale research to gage the impact of instructional practices
on student reading comprehension: An exploratory study. Educational Policy Analysis Archives,
11. Retrieved May 30, 2004, from http://epaa.asu.edu/epaa/v11n19/

WILKERSON, I. A .G., & Hamirron, R. J. (2003). Learning to read in composite (multigrade) classes
in New Zealand: Teachers make the difference. Teaching and Teacher Education, 19, 221-235.

Second Language Learning

ABEDI, J., HOFSTETTER, C. H. & Lorp, C. (2004). Assessment accommodations for English lan-
guage learners: Implications for policy-based empirical research. Review of Educational Research,
74, 1-28.

Reviews data from seventeen studies examining accommodation strategies for English learners
in content-area assessments. Describes dilemmas in accommodations: who should be eligible
to receive accommodation, how the modified assessment score should be reported, whether the
test remains a valid measure, and how feasible the accommodation is to implement. Accommo-
dation approaches studied include extra time, published or customized dictionaries, oral ad-
ministration, and others. Finds that one of the most promising test accommodations is modify-
ing the language (but not the content) of test items for students.
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C. (2004). Closing the gap: Addressing the vocabulary needs of English-language learners in
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Contrasts the professional discourses shaping 3 language researchers’ and 3 language teachers’
responses to researcher- and teacher-oriented journal articles. Finds that researchers focus on is-
sues of research validity while teachers focus on clarity, personal style, and applicability to teach-
ing.
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BIrD, S. E. (2003). The audience in everyday life: Living in a media world. New York: Routledge.

Analyzes media audiences’ active construction of media texts related to gender, class, and race
identity construction. Finds that largely female participates on one fan chat site establish a
gendered construction of a virtual community that served the need for shared relationships.
Finds that whites and Native American adults’ construction of a script for a hypothetical televi-
sion show indicates that Whites created stories that reflected their own mainstream White cul-



202 Research in the Teaching of English Volume 39 November 2004

tural experiences, while Native Americans’ scripts highlighted the experience of being an out-
sider as well as portraying Native American characters in heroic roles.

Britsch, S. J. (2004). “Riddle me this, riddle me that”: Genre as counterscript and the multiple
spaces of dialogue. Language Arts, 81,214-222.

Explores the nature of genre as response via the genre of content-based riddles, a genre chosen
by students within an online forum, the e-pal project. Education graduate students and the
author exchanged e-mail letters with 3rd graders over a period of two academic years. Discusses
riddling as a counterscript genre, presenting excerpts from a four-month segment of the project.
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between children’s exposure to TV violence and their aggressive and violent behavior in young
adulthood: 1977-1992. Developmental Psychology, 39, 201-221.

Analyzes the longitudinal relationship between children’s viewing of TV-violence viewing at
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tal and control groups on their revision of two essays; students in the experimental group re-
ceived two 40-minute instructional sessions in the application of the rubrics. The lack of treat-
ment effects suggests the need for more extensive instruction in applying rubrics for self-assessing.



Annotated Bibliography 205

BANGERT-DROWNS, R. L., HURLEY, M. M., & WILKINSON, B. (2004). The effects of school-based
writing-to-learn interventions on academic achievement: A meta-analysis. Review of Educa-
tional Research, 74, 29-58.

Reports meta-analysis of 48 school-based writing-to-learn programs. Notes that since the 1970s,
writing has been touted as a means to enhance learning, for several reasons: because writing is
a form of learning, because it approximates human speech, and because it supports learning
strategies. The research on writing’s effects, however, is ambiguous. Meta-analysis shows that
writing can have a small, positive impact on conventional measures of academic achievement,
with two factors predicting enhanced effects (use of metacognitive prompts and increased treat-
ment length) and two factors predicting reduced effects (implementation in grades 6-8 and
longer writing assignments).

CHANDLER, J, (2003). The efficacy of various kinds of error feedback for improvement in the
accuracy and fluency of L2 student writing. Journal of Second Language Writing, 12, 267-296.

Compares teacher correction of errors versus marking of errors for student self-correction ver-
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points; otherwise, counterarguments are part of the selection/evaluation process, but do not
become explicit in the text.

Mix, J. A. (2003). Evidencing nonstandard feature dynamics: “Speak aloud and write” protocols
by African American freshman composition students. Written Communication, 20, 307-332.
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African American Read-In Scheduled for February,
Black History Month

On Sunday and Monday, February 6 and 7, 2005, NCTE will join the NCTE Black Cau-
cus in sponsoring the 16th national African American Read-In Chain. This year’s goal
is to have at least one million Americans across the nation reading works by African
American writers on Sunday, February 6. Monday, February 7, is the date designated
for read-ins in schools. The event is an opportunity for schools, libraries, community
organizations, businesses, and interested citizens to make literacy a significant part of
Black History Month by hosting and coordinating read-ins. These activities may range
from bringing together family and friends to share a book to staging public readings
and media presentations featuring African American writers.

For further information, go to the NCTE Web site at http://www.ncte.org/
prog/readin. Contacts: Dr. Jerrie C. Scott, National Coordinator, African American Read-
In, College of Education, ICL-320-C Ball Hall, University of Memphis, Memphis, TN
38152; or Dr. Sandra E. Gibbs, NCTE Coordinator, Associate Executive Director, 1111
W. Kenyon Road, Urbana, IL 61801-1096.






