
208 Research in the Teaching of English Volume 41 November 2006

208 Research in the Teaching of English   Volume 41, Number 2, November 2006

Annotated Bibliography of Research

in the Teaching of English

Richard Beach, Martha Bigelow, Deborah Dillon,

Lee Galda, Lori Helman,  Julie Shalhope Kalnin,

Cynthia Lewis, and David O’Brien
University of Minnesota

Karen Jorgensen
University of Kansas

Lauren Liang
University of Utah

Gert Rijlaarsdam and Tanja Janssen
University of Amsterdam

Discourse/Narrative Analysis/Cultural Difference

ANAGNOSTOPOULOS, D., BASMADJIAN, K. G., & MCCRORY, R. S. (2005). The decentered teacher and
the construction of social space in the virtual classroom. Teachers College Record, 107(8), 1699-
1729.

Uses discourse analysis to study synchronous chats and asynchronous posts in an online course
for preservice middle school teachers taught by the first author. Students constructed the asyn-
chronous postings as teacher-centered but student-controlled. Over time, the chats became a
hybrid space with both conventional teacher discourses and student rearticulation of conven-
tional social relations. The article ends with implications for teachers related to the challenges
and potential of being decentered in the classroom.

BLACKBURN, M. V. (2005). Agency in borderland discourses: Examining language use in a com-
munity center with black queer youth. Teachers College Record, 107(1), 89-113.

Analyzes language used by a small group of Black queer youth to assert agency and undercut
the effects of marginalization and oppression. The youth engaged in analysis along with the
researcher to identify the function of borderland discourses, such as Gaybonics, to position
themselves as agents. Addresses implications for youth activism beyond the assertion of agency.

CAHNMANN, M., RYMES, B., & SOUTO-MANNING, M. (2005). Using critical discourse analysis to
understand and facilitate identification processes of bilingual adults becoming teachers. Criti-
cal Inquiry in Language Studies: An International Journal, 2(4), 195-213.

Examines discourses in focus interviews with bilingual adults enrolled in a program to become
teachers of English Language Learners. Corporate structures, individual agency, and face-to-
face interaction all played a role in participants’ identification processes related to bilingualism
and becoming ELL teachers. Underlying tensions were evident in participants’ discourses re-
lated to bilingual identity. Despite their own bilingual identities, participants did not necessar-
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ily view bilingualism as a resource. The researchers used these findings to create interventions
that would serve the goal of developing more critically minded bilingual teachers.

HEFFERNAN, L., & LEWISON, M. (2005). What’s lunch got to do with it? Critical literacy and the
discourse of the lunchroom. Language Arts, 83(2), 107-117.

Analyzes interviews with children in a 3rd grade classroom that had been engaged in critical
literacy practices. The interviews centered on a social action project that the children took up
on their own that involved desegregating gender divisions at lunch tables. Discourse analytic
tools based on Gee’s (1999) methods were used to identify the students’ cultural models, situ-
ated meanings, and social identities. The authors advocate a sociological approach to critical
literacy that helps students to grapple with the intersection of social structures, texts, and their
lived realities.

JUZWIK, M. M. (2006). Performing curriculum: Building ethos through narratives in pedagogi-
cal discourse. Teachers College Record, 108(4), 489-528.

Analyzes the discourse of one teacher to determine how she used narratives during a Holocaust
unit to build an ethos of authority as a teacher. Rhetorical features of the narratives were exam-
ined in relation to each narrative subgenre. The majority of narratives were event and experi-
ence narratives that conveyed basic information. Hypothetical and dramatic narratives pro-
vided a bridge between imagination and historical fact. Implications point to the important
function of narrative to shape knowledge and artfully construct teacher authority.

LONGAKER, M. G. (2005). Market rhetoric and the Ebonics debate. Written Communication, 22(4),
472-501.

Using the example of the Ebonics debate, the author shows how pedagogical discourses are
shaped by the political economy and the rhetoric of fast capital. Implications point to new
pedagogies that strengthen connections between rhetorical analysis and writing by incorporat-
ing analysis of how we talk about the teaching of writing.

MILNER, R. H. (2005). Developing multicultural curriculum in a predominantly White teaching
context: Lessons from an African American teacher in a suburban English classroom. Curricu-
lum Inquiry, 35(4), 391-427.

Within the framework of Banks’ (1998) model of multicultural curriculum transformation, the
author studied an African American English teacher’s work in a predominantly White school.
The teacher provided her students with a critical transformational approach to English studies
valued by her students, but discourses and belief systems within the school created obstacles
and lack of support for her work. The author concludes that teachers’ cultural and racial iden-
tities shape their curricular decisions and that critical multicultural education is important in
all contexts.

MOITA-LOPES, L. P. (2006). Queering literacy teaching: Analyzing gay-themed discourses in a
fifth-grade class in Brazil. Journal of Language, Identity, and Education, 5(1), 31-50.

Analyzes children’s uses of gay-themed discourses in teacher-led class discussions and in non-
instructional peer talk in a 5th grade class. Finds that students’ peer talk openly included gay-
themes, whereas instructional talk precluded such themes. Argues for pedagogic conversations
that situate sexualities as discursively constructed and presents an example of how this might
work in practice.

ROGERS, R., MALANCHARUVIL-BERKES, E., & MOSLEY, M. (2005). Discourse analysis in education: A
review of the literature. Review of Educational Research, 75(3), 365-416.

Reviews scholarship on critical discourse analysis across five social science databases with the
purpose of understanding how educators use CDA and how its use by educators shapes CDA
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method and theory. Findings show that definitions of CDA and theories of language underly-
ing the studies are multifarious, methods are rarely delineated, and research contexts are inte-
gral to the empirical studies. The review demonstrates that educational researchers are
reconceptualizing CDA for their purposes in educational contexts.

SCHULTZ, K., BUCK, P., & NIESZ, T. (2005). Authoring “race”: Writing truth and fiction after school.
Urban Review: Issues and Ideas in Public Education, 37(5), 469-489.

Examines the writing and conversations of a diverse group of 8th grade students who attend a
voluntary after-school writing group where they discuss and write about race relations at their
desegregated school. Conflating racism with race talk, the students were comfortable writing
fiction about racism in school life but not in representing their school as a place where race was
a subject of discussion or action. Findings suggest the importance of educators listening care-
fully to young people’s understandings of race and helping them to distinguish between talk
about race and racist talk.

Other Related Research:
ANGGARD, E. (2005). Barbie princesses and dinosaur dragons: Narration as a way of doing gen-
der. Gender and Education, 17(5), 539-553.

ARBER, R. (2005). Speaking of race and ethnic identities: Exploring multicultural curricula. Jour-
nal of Curriculum Studies, 37(6), 633-652.

BARTLETT, L. (2005). Dialogue, knowledge, and teacher-student relations: Freirean pedagogy in
theory and practice. Comparative Education Review, 49(3), 344-364.

BLAISE, M. (2005). A feminist poststructuralist study of children “doing” gender in an urban
kindergarten classroom. Early Childhood Research Quarterly, 20(1), 85-108.

CONRAD, D. (2005). Rethinking “at-risk” in drama education: Beyond prescribed roles. Research
in Drama Education, 10(1), 27-41.

DAVIS, J. (2006). Research at the margin: Mapping masculinity and mobility of African-Ameri-
can high school dropouts. International Journal of Qualitative Studies in Education, 19(3), 289-
304.

DE FINA, A., SCHIFFRIN, D., & BAMBERG, M. (EDS.). (2006). Discourse and identity. New York: Cam-
bridge University Press.

ENGLISH, L. (2005). Narrative research and feminist knowing: A poststructural reading of women’s
learning in community organizations. McGill Journal of Education, 40(1), 143-155.

ERIKSSON, K., & ARONSSON, K. (2005). “We’re really lucky”: Co-creating “us” and the “other” in
school booktalk. Discourse & Society, 16(5), 719-738.

EVALDSSON, A. (2005). Staging insults and mobilizing categorizations in a multiethnic peer group.
Discourse & Society, 16(6), 763-786.

FATAAR, A. (2005). Discourse, differentiation and agency: Muslim community schools in post-
apartheid Cape Town. Comparative Education Review, 49(1), 23-44.

FISHMAN, S., & MCCARTHY, L. (2005). Talk about race: When students’ stories and multicultural
curricula are not enough. Race, Ethnicity & Education, 8(4), 347-364.

FRANCIS, B. (2006). Heroes or zeroes? The discursive positioning of “underachieving boys” in
English neo-liberal education policy. Journal of Education Policy, 21(2), 187-200.

GEORGAKOPOULOU, A. (2006). The other side of the story: Towards a narrative analysis of narra-
tives-in-interaction. Discourse Studies, 8(2), 235-257.

HYLAND, N. (2005). Being a good teacher of Black students? White teachers and unintentional
racism. Curriculum Inquiry, 35(4), 429-459.

JOHNSON, G., CLARKE, S., & DEMPSTER, N. (2005). The discursive (re)construction of parents in
school texts. Language and Education, 19(5), 380-399.
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KELLY, D., POMERANTZ, S., & CURRIE, D. (2005). Skater girlhood and emphasized femininity: “You
can’t land an ollie properly in heels”. Gender and Education, 17(3), 229-248.

LEE, C. (2006). “Every good-bye ain’t gone”: Analyzing the cultural underpinnings of classroom
talk. International Journal of Qualitative Studies in Education, 19(3), 305-327.

LIU, Y. (2005). The construction of pro-science and technology discourse in Chinese language
textbooks. Language and Education 19(4), 304-321.

MATSUBA, M., & WALKER, L. (2005). Young adult moral exemplars: The making of self through
stories. Journal of Research on Adolescence, 15(3), 275-297.

O’HALLORAN, S. (2005). Symmetry in interaction in meetings of Alcoholics Anonymous: The
management of conflict. Discourse & Society, 16(4), 535-560.

PAHL, K. (2004). Narratives, artifacts and cultural identities: An ethnographic study of commu-
nicative practices in homes. Linguistics and Education, 15(4), 339-358.

SFARD, A., & PRUSAK, A. (2005). Telling identities: In search of an analytic tool for investigating
learning as a culturally shaped activity. Educational Researcher, 34(4), 14-22.

SOLOMON, P., PRTELLI, J., DANIEL, B., & CAMPBELL, A. (2005). The discourse of denial: How white
teacher candidates construct race, racism, and “white privilege.” Race, Ethnicity, and Education,
8(2), 147-169.

STOUGHTON, E., & SIVERTSON, C. (2005). Communicating across cultures: Discursive challenges
and racial identity formation in narratives of middle school students. Race, Ethnicity, and Edu-
cation, 8(3), 277-295.

WHARTON, S. (2005). Invisible females, incapable males: Gender construction in a children’s
reading scheme. Language and Education, 19(3), 238-251.

Literacy

BESWICK, J. F., WILLMS, J. D., & SLOAT, E. A. (2006). A comparative study of teacher ratings of
emergent literacy skills and student performance on a standardized measure. Education, 126(1),
116-137.

Examines the discrepancy between assessment information derived from teacher ratings based
on observation checklists and standardized tests for 205 kindergarten students in rural Canada
to determine the degree to which contextual assessments are valid judgments about children’s
early literacy skill development. Focuses on whether teacher rating-scale data were valid in rela-
tion to outcomes obtained on standardized measures, the extent to which they were discrepant,
and the variables that influenced the discrepancy between results obtained on the two mea-
sures. Finds systematic discrepancy between teachers’ rating of students’ emergent literacy skills
and students’ performance on a standardized direct measure, discrepancies closely associated
with child, family, student gender, and behavioral factors. Suggests the need for training teach-
ers in the validity of these different measures, particularly in terms of variations in students’
sociocultural backgrounds.

BROOKS, G., MILES, J. N. V., TORGERSON, C. J., & TORGERSON, D. J. (2006). Is an intervention using
computer software effective in literacy learning? A randomised controlled trial. Educational
Studies, 32(2), 133-143.

Examines the effects of literacy learning delivered via laptop computers for 11- to 12-year-old
students. Researchers randomly assigned the 155 students to an ICT group or a control group.
Finds that using the computer did not lead to higher spelling outcomes. For reading, a reduc-
tion of students’ scores was found as a result of the ICT intervention.

FAULKNER, V. (2005). Adolescent literacies within the middle years of schooling: A case study of a
year 8 homeroom. Journal of Adolescent & Adult Literacy, 49(2), 108-117.
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Argues that issues surrounding adolescent literacies problematize the relationship between the
acquisition of core skills, the need to connect with a more expansive repertoire of literate prac-
tices, and a middle-school reform initiative that encourages greater connectedness to the world
of the adolescent. Explores the concept of adolescent literacy through the terms public literacy
and private literacy via a case study representing one teacher and one student’s construction of
literacy in an 8th-grade homeroom. Argues that the private literacies of adolescents need to be
teased out and embedded within middle-school reform.

HAWKINS, L. S., JOHNSTON, S. S., & MCDONNELL, A. P. (2005). Emerging literacy views and prac-
tices: Results from a national survey of Head Start preschool teachers. Topics in Early Childhood
Special Education, 25(4), 232-242.

Surveys Head Start preschool teachers nationally to find that teachers employ a range of differ-
ent strategies to foster literacy learning, with a particular focus on print awareness and book
understanding and less emphasis on phonological awareness. Teachers focus on creating con-
texts to foster literacy learning and support the need for daily literacy instruction.

LILLIS, T., & CURRY, M. J. (2006). Professional academic writing by multilingual scholars: Interac-
tions with literacy brokers in the production of English-medium texts. Written Communica-
tion, 23(1), 3-35.

Examines the influence of “literacy brokers” who mediate and influence the journal publica-
tions of research from non-English-speaking scholars into English. Analyzes the development
of three texts to document these literacy brokers’ considerable influence on the construction of
academic knowledge in the process of translating and editing the work of non-English-speak-
ing scholars.

LOVE, J. M., KISKER, E. E., & ROSS, C. (2005). The effectiveness of Early Head Start for 3-year-old
children and their parents: Lessons for policy and programs. Developmental Psychology, 41(6),
885-901.

Examines the impact of Early Head Start on three-year-olds from 3000 families enrolled in 17
programs. Compared to control-group children, children in the program performed better in
cognitive and language development, displayed higher emotional engagement, and showed lower
aggressive behavior. The parents in the program provided more emotional support and lan-
guage activity, read more frequently, and spanked less than did control parents. The most promi-
nent impact was found in programs that combined home-visiting and center-based services.

NAGY, W., BERNINGER, V. W., & ABBOTT, R. D. (2006). Contributions of morphology beyond pho-
nology to literacy outcomes of upper elementary and middle-school students. Journal of Educa-
tional Psychology, 98(1), 134-147.

Examines the effects of morphological awareness, phonological memory, and phonological
decoding on 4th- through 9th-graders’ reading comprehension, reading vocabulary, spelling,
and accuracy and rate of decoding morphologically complex words. Morphological awareness
made a significant, unique contribution to reading comprehension, reading vocabulary, and
spelling for all grade levels and to all decoding rate measures for 8th and 9th graders. Suggests
the importance of morphological awareness on literacy development.

NIPPOLD, M. A., HESKETH, L. J., & DUTHIE, J. K. (2005). Conversational versus expository dis-
course: A study of syntactic development in children, adolescents, and adults. Journal of Speech,
Language, and Hearing Research, 48(5), 1048-1064.

Tracks syntactic development of 120 participants ages 7 to 49 in conversational versus exposi-
tory discourse. Finds greater syntactic complexity in expository than conversational discourse
for all age groups, although there were individual differences across discourses. Growth in com-
plexity, particularly in mean length of T-unit and relative clause production continues into
early adulthood and then stabilizes.
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READY, D. D., LOGERFO, L. F., BURKAM, D. T., & LEE, V. E. (2005). Explaining girls’ advantage in
kindergarten literacy learning: Do classroom behaviors make a difference? The Elementary School
Journal, 106(1), 21-38.

Explores gender differences in literacy learning using data from 16,883 kindergarteners in the
Early Childhood Longitudinal Study to discover which student behaviors contribute most to
the differential learning results for boys and girls. Data include demographic information, lit-
eracy performance in the fall and spring, and behavior ratings in five categories from children’s
teachers. Finds that, on average, girls enter school with better-developed literacy skills that help
them learn more during the school year. This is the major variable accounting for the gender
gap. The remaining portion of the gap was best accounted for by the group of behaviors labeled
“approaches to learning,” including attentiveness and task persistence. The category of “exter-
nalizing problem behaviors,” more common in boys, did little to account for the gender gap in
literacy learning.

SOLOMON, S., & VAN ROOYEN, L. (2005). Illiterates in South Africa: Who are they and what moti-
vates them to participate in literacy campaigns? International Review of Education, 51(5/6), 479-
497.

Explores key factors influencing the participation of adult learners in literacy campaigns in
South Africa. The study underscores that illiterates are often motivated by the same desire for
self-actualization as any other member of society, and may stop participating in classes unless
educators are more responsive to their needs and aspirations. Vocational and economic expec-
tations, children’s education, family relations, health, social motives, and gender issues, as well
as simply the hope for a better future, all need to be taken into account. It is also shown that
functional literacy in itself does not automatically empower women in the workplace.

TAYLOR, M. C. (2006). Informal adult learning and everyday literacy practices. Journal of Adoles-
cent and Adult Literacy, 49(6), 500-509.

Explores the informal learning activities that adults with low literacy skills engage in and how
these activities relate to their literacy practices. The informants included six males and four
female adults, and all had less than nine years of formal education. Data collection occurred
over a three-month period for each adult using four data collection tools: an orally adminis-
tered informal learning survey; observations at home, in the community, or at work;
semistructured interviews; and the collection of artifacts. The study describes a range of oral
and text-based practices useful for educators and policy development.

Other Related Research:
AARON, J., BAUER, E. B., COMMEYRAS, M., COX, S. D., DANIELL, B., ELRICK, E., ET AL. (2006). No de-
posit, no return: Enriching literacy teaching and learning through critical inquiry pedagogy. New-
ark, DE: International Reading Association.

ALIM, H. S. (2006). Roc the mic right: The language of hip hop culture. New York: Routledge.

ALVERMANN, D., HINCHMAN, K. A., MOORE, D. W., PHELPS, S. F., & WAFF, D. R. (EDS.). (2006).
Reconceptualizing the literacies in adolescents’ lives (2nd ed.). Mahwah, NJ: Erlbaum.

ANDERSON, J., KENDRICK, M., ROGERS, T., & SMYTHE, S. (EDS.). (2005). Portraits of literacy across
families, communities, and schools: Intersections and tensions. Mahwah, NJ: Erlbaum.

ARAM, D. (2006). Early literacy interventions: The relative roles of storybook reading, alphabetic
activities, and their combination. Reading and Writing, 19(5), 489-515.

ASKOV, E. N., KASSAB, C., & WEIRAUCH, D. (2005). Women in Pennsylvania’s family literacy pro-
grams: Effects of participant characteristics on extent of participation. Adult Basic Education,
15(3), 131-149.

AU, K. (2006). Multicultural issues and literacy achievement. Mahwah, NJ: Erlbaum.

BARONE, D. M. (2006). Narrowing the literacy gap: What works in high-poverty schools. New York:
Guilford.
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BELZER, A. (2006). What are they doing in there? Case studies of volunteer tutors and adult
literacy learners. Journal of Adolescent and Adult Literacy, 49(7), 560-572.

BIEMILLER, A., & BOOTE, C. (2006). An effective method for building meaning vocabulary in pri-
mary grades. Journal of Educational Psychology, 98(1), 44-62.

BLOOME, D., CARTER, S. P., CHRISTIAN, B. M., OTTO, S., & SHUART-FARIS, N. (2005). Discourse analy-
sis and the study of classroom language and literacy events: A microethnographic perspective.
Mahwah, NJ: Erlbaum.

CHEVILLE, J. (2006). The bias of materiality in sociocultural research: Reconceiving embodi-
ment. Mind, Culture, and Activity, 13(1), 25-37.

CLAY, M. M. (2005). Observation survey of early literacy achievement (2nd ed.). Portsmouth, NH:
Heinemann.

COLSTON, H. L., & KATZ, A. N. (EDS.). (2005). Figurative language comprehension: Social and cul-
tural influences. Mahwah, NJ: Erlbaum.

COOK-GUMPERZ, J. (2006). The social construction of literacy (2nd ed.). New York: Cambridge
University Press.

COOREN, F., TAYLOR, J. R., & VAN EVERY, E. J. (EDS.). (2006). Communication as organizing: Empiri-
cal and theoretical explorations in the dynamic of text and conversation. Mahwah, NJ: Erlbaum.

CRUICKSHANK, K. (2006). Teenagers, literacy and school. New York: Routledge.

DUTRO, E., KAZEMI, E., & BALF, R. (2005). The aftermath of “you’re only half”: Multiracial identi-
ties in the literacy classroom. Language Arts, 83(2), 96-106.

EATON, K., & BAKER-WARD, L. (2005). Facilitating low-income children’s narrative performances
through interviewer elaborative style and reporting condition. Discourse Processes, 40(3), 193-
208.

FISHER, M. T. (2006). Earning “dual degrees”: Black bookstores as alternative knowledge spaces.
Anthropology & Education Quarterly, 37(1), 83-99.

FITCH, K. L., & SANDERS, R. E. (EDS.). (2005). Handbook of language and social interaction. Mahwah,
NJ: Erlbaum.

FLOOD, J., JENSEN, J., LAPP, D., & SQUIRE, J. R. (EDS.). (2005). Methods of research on teaching the
English language arts (the methodology chapters from the Handbook of Research on Teaching
the English Language Arts). Mahwah, NJ: Erlbaum.

GATES, V. P. (ED.). (2006). Cultural practices of literacy: Case studies of language, literacy, social
practice, and power. Mahwah, NJ: Erlbaum.

GOLLIN, S. M., & HALL, D. R. (2006). Language for specific purposes: Research and practice in
applied linguistics. New York: Palgrave Macmillan.

GOODMAN, D. (2005). Why Marco can read: Becoming literate in a classroom community. Lan-
guage Arts, 82(6), 431-440.

GRAY, E. S. (2006). Children’s use of language and pictures in classroom inquiry. Language Arts,
83(3), 227-237.

GUTSTEIN, E. (2006). Reading and writing the world with mathematics: Toward a pedagogy for
social justice. New York: Routledge.

HIRSH-PASEK, K., & GOLINKOFF, R. M. (EDS.). (2006). Action meets word: How children learn verbs.
Oxford, UK: Oxford University Press.

ISRAEL, S. E., BLOCK, C. C., BAUSERMAN, K. L., & KINNUCAN-WELSCH, K. (EDS.). (2005). Metacognition
in literacy learning theory, assessment, instruction, and professional development. Mahwah, NJ:
Erlbaum.

JONES, S. (2006). Girls, social class, and literacy: What teachers can do to make a difference. Ports-
mouth, NH: Heinemann.

JOSHI, R. M., & AARON, P. G. (EDS.). (2006). Handbook of orthography and literacy. Mahwah, NJ:
Erlbaum.
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KATZIR, T., KIM, Y. S., WOLF, M., KENNEDY, B., LOVETT, M., & MORRIS, R. (2006). The relationship of
spelling recognition, RAN, and phonological awareness to reading skills in older poor readers
and younger reading-matched controls. Reading and Writing, DOI 10.1007/s11145-006-9013-
2.

KUCER, S. B., & SILVA, C. (2006). Teaching the dimensions of literacy. Mahwah, NJ: Erlbaum.

LI, G. (2005). Culturally contested pedagogy: Battles of literacy and schooling between mainstream
teachers and Asian immigrant parents. Albany: SUNY Press.

LUCKER, J. L., SEBALD, A. M., & COONEY, J. (2005/2006). An examination of the evidence-based
literacy research in deaf education. American Annals of the Deaf, 150(5), 443-456.

LYSAKER, J. T. (2006). Young children’s readings of wordless picture books: What’s “self” got to do
with it? Journal of Early Childhood Literacy, 6(1), 33-55.

MALLETTE, M. H., HENK, W. A., & WAGGONER, J. E. (2005). What matters most? A survey of ac-
complished middle-level educators’ beliefs and values about literacy. Action in Teacher Educa-
tion, 27(2), 33-42.

MARSH, J., & MILLARD, E. (EDS.). (2006). Popular literacies, childhood and schooling. New York:
Routledge.

MARTINS, M. A., & SILVA, C. (2006). The impact of invented spelling on phonemic awareness.
Learning and Instruction, 16(1), 41-56.

MCKEOUGH, A., LUPART, J. L., PHILLIPS, L. M., & TIMMONS, V. (EDS.). (2006). Understanding literacy
development: A global view. Mahwah, NJ: Erlbaum.

NATIONAL RESEARCH COUNCIL. (2005). Measuring literacy: Performance levels for adults. Washing-
ton, DC: National Academies Press.

NUTBROWN, C., HANNON, P., & MORGAN, A. (2005). Early literacy work with families: Policy, prac-
tice and research. Thousand Oaks, CA: SAGE.

PAHL, K., & ROWSELL, J. (EDS.). (2006). Travel notes from the new literacy studies: Instances of
practice. Clevedon, UK: Multilingual Matters Limited.

PAN-AFRICAN READING FOR ALL CONFERENCE. (2005). Literacy for all in Africa. Kampala, Uganda
and Newark, DE: Fountain Publishers and International Reading Association.

PASA, L. (2005). Educational influence on reading and spelling: A comparative study of three
French first-grade classes. L1 – Educational Studies in Language and Literature, 5(3), 403-415.

PECK, S. M., & VIRKLER, A. J. (2006). Reading in the shadows: Extending literacy skills through
shadow-puppet theater. The Reading Teacher, 59(8), 786-795.

PEXMAN, P. M., GLENWRIGHT, M., KROL, A., & JAMES, T. (2005). An acquired taste: Children’s per-
ceptions of humor and teasing in verbal irony. Discourse Processes, 40(3), 259-288.
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Reading instruction and student resistance. Journal of Early Childhood Literacy, 6(1), 5-31.
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tive and social practice theories. Cambridge, MA: Harvard University Press.
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Carbondale: Southern Illinois University Press.
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low-literate children and their parents: Findings from an evaluation of the Even Start family
literacy program. Developmental Psychology, 41(6), 953-970.

STREET, B. (ED.). (2005). Literacies across educational contexts: Mediating learning and teaching.
Philadelphia: Caslon.

THESEN, L., & VAN PLETZEN, E. (2006). Academic literacy and the languages of change. London:
Continuum.

WAGNER, D. A. (ED.). (2005). Adult literacy research and development: Assessment, learning and
instruction. Cresskill, NJ: Hampton Press.

VANDERSTAAY, S. L. (2006). Learning from longitudinal research in criminology and the health
sciences. Reading Research Quarterly, 41(3), 328-350.

WASIK, B. A., BOND, M. A., & HINDMAN, A. (2006). The effects of a language and literacy interven-
tion on Head Start children and teachers. Journal of Educational Psychology, 98(1), 63-74.

WEIGEL, D. J., MARTIN, S. S., & BENNETT, K. K. (2006). Contributions of the home literacy envi-
ronment to preschool-aged children’s emerging literacy and language skills. Early Child Devel-
opment and Care, 176(3-4), 357-378.

WILSON, G. L., & MICHAELS, C. A. (2005). General and special education students’ perceptions of
co-teaching: Implications for secondary-level literacy instruction. Reading & Writing Quarterly,
22(3), 205-225.

YANNICOPOULOU, A. (2006). The influence of environmental print on preschoolers’ literacy de-
velopment in a two-alphabet society. L1 – Educational Studies in Language and Literature, 6(1),
1-12.

Literary Response/Literature

ARYA, P., MARTENS, P., WILSON, G. P., ALTWERGER, L. J., LASTER, B., & LANG, D. (2005). Reclaiming
literacy instruction: Evidence in support of literature-based programs. Language Arts, 83(1),
63-72.

Investigates whether commercial phonics-based programs were more effective than literature-
based programs in developing 100 students’ reading and reading strategies in four 2nd grade
classrooms. Students in each classroom (two phonics-based and two literature-based) read aloud
and retold leveled stories that were challenging but not frustrating. The researchers followed
standard miscue analysis procedures, and followed with both unaided and aided retelling. All
students were also given a standardized phonics test. Data were analyzed according to the type
of language cues the children used (graphophonic, syntactic, semantic) and their comprehen-
sion. Analysis revealed a decided advantage for the students in literature-based classrooms who
not only exhibited the ability to use phonics to decode, but also to use semantic and syntactic
cues to self-correct, thus increasing the likelihood of comprehension.

BROOKS, W. (2006). Reading representations of themselves: Urban youth use culture and African
American textual features to develop literary understandings. Reading Research Quarterly, 41(3),
372-392.

Analyzes a group of largely African-American middle-school students’ discussion responses to
identified textual/literary features of three “culturally conscious” African American children’s
books. Identifies the recurring cultural themes of forging family and friend relationships, con-
fronting and overcoming racism, and surviving city life. Categorizes responses based on 13
categories related to application of cultural knowledge and literary understanding (for example,
uncovering motives, affirming or opposing choices, distinguishing viewpoints, and scrutiniz-
ing depictions). Finds a high level of engagement with the theme of beliefs in the supernatural
as well as evidence of code-switch from AAVE to Standard English in written literary responses.
Suggests the value of focusing on recurring cultural themes in teaching multicultural literature.
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HICKS, D. (2005). Class readings: Story and discourse among girls in working-poor America.
Anthropology and Education Quarterly, 36(3), 212-229.

Analyzes a group of working-class, late-elementary-age students’ literary responses, writing,
and identity construction, students with whom the researcher worked with over a four-year
period. Finds that her students enjoy writing and sharing horror fiction that dramatizes vio-
lence derived from popular culture versions of horror fiction, as well as sharing responses to
more canonical literary texts. The meshing of the researcher’s own middle-class discourses and
turn-taking practices with the students’ working-class discourses and language use created a
carnivalesque (Bakhtinian), bilingual hybrid discourse for negotiating differences between home
and school cultures. Suggests the need to import “the real” from popular culture into the class-
room.

MCINTYRE, E., KYLE, D. W., & MOORE, G. H. (2006). A primary-grade teacher’s guidance toward
small-group dialogue. Reading Research Quarterly, 41(1), 36-66.

Describes the behaviors and language used by one 2nd-grade teacher to promote small-group
dialogue about mystery books and related literary concepts. Analysis of teacher-student talk
suggests that teacher-fronted discourse can be important to achieving students’ eventual par-
ticipation in true dialogue. Findings also suggest that the use of non-evaluative responses
and linguistic and paralinguistic cues can help scaffold students’ participation into genuine
classroom dialogue.

MIKKELSEN, N. (2005). Powerful magic: Learning from children’s responses to fantasy literature.
New York: Teachers College Press.

Analyzes children’s responses to picture books, in which students expressed responses through
stories, drawing, or drama; 2nd grade students’ responses to seven re-readings of Louis the Fish,
and changes in responses in the same two males at ages 5 and 7 and ages 7 and 13 to two fantasy
novels. Finds that employing imaginative approaches and texts can foster rich responses in
children.

PACE, B. G. (2006). Between response and interpretation: Ideological becoming and literacy
events in critical readings of literature. Journal of Adolescent & Adult Literacy, 49(7), 584-594.

Draws on Bakhtin’s notion of “ideological becoming” to consider how dialogic exchanges fo-
cused on works of literature can support or subvert critical understandings. Analyzes two fe-
male college students’ responses to “The Yellow Wallpaper” (Gilman, 1899) to determine how
they changed their critical stance on inequities in gender and marriage as they participated in
post-reading events in their literature class. Finds that the students shifted away from voicing an
initial critical stance after participating in a class discussion to adopt a reading that reflected
dominant ideologies, reflecting the influence of “norming” effects of group attitudes. Suggests
that literature teachers who introduce multiple perspectives need to have explicit strategies for
supporting students’ emerging critical perspectives.

SMITH, M. W., & CONNOLLY, W. (2005). The effects of interpretive authority on classroom discus-
sions of poetry: Lessons from one teacher. Communication Education, 54(4), 271-288.

Studies the effect of three different teacher authority conditions on two 9th grade classes’ dis-
cussions of poetry: the teacher taught 1) a poem he had written, 2) a poem he had taught many
times previously, and 3) a poem that he saw for the first time along with his students. Analyzes
turn-taking, kinds of reasoning, and knowledge sources in the discussions. Finds significant
differences in treatment effect; the condition in which there is less influence of teacher author-
ity fosters more student dialogue, although the treatment effect can vary according to differ-
ences in the social dynamics at work in discussions.
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STALLWORTH, B., GIBBONS, L., & FAUBER, L. (2006). It’s not on the list: An exploration of teachers’
perspectives on using multicultural literature. Journal of Adolescent & Adult Literacy, 49(6), 478–
489.

Examines which book-length works were taught most frequently in Alabama high school En-
glish language arts classrooms in order to examine integration of multicultural texts. Finds that
common lists of selections tended to have a Eurocentric and patriarchic bias, but that a wide
variety of books are taught, and that what teachers consider “classics” do not necessarily reflect
the traditional canon. Suggests that lack of resources, concerns about censorship, time con-
straints, and lack of knowledge about multicultural literature affect teachers’ decisions to teach
multicultural literature in the classroom.

STONE, J. C. (2005). Textual borderlands: Students’ recontextualizations in writing children’s
books. Language Arts, 83(1), 42-51.

Analyzes 12 female middle-school students’ children’s book writing in terms of
“recontextualizations” of settings, characters, language, and popular culture in ways that medi-
ate between their community and school cultures. Finds that students create characters of color
to address the lack of such characters in their school reading, African American Vernacular
English for use in dialogue, popular culture artifacts, and music in constructing characters’
appearance and practices. Suggests the value of using writing of children’s books to foster criti-
cal literacies.

SUMARA, D., DAVIS, B., & IFTODY, T. (2006). Normalizing literary responses in the teacher educa-
tion classroom. Changing English, 13(1), 55-67.

Analyzes preservice English teachers’ responses to a young adult novel portraying challenges to
normative sexual stereotypes. Draws on consciousness theory to examine how participants’
responses reflect tensions between the normative discourses related to sexuality operating in
teacher education programs and methods courses versus the need to interrogate those norma-
tive discourses. Develops theories on how preservice English teachers’ conscious awareness of
their own identities evolved during their teacher education programs.

SUTHERLAND, L. M. (2005). Black adolescent girls’ use of literacy practices to negotiate bound-
aries of ascribed identity. Journal of Literacy Research, 37(3), 365-406.

Follows six 16-year-old Black girls as they studied Morrison’s The Bluest Eye in their high school
English class. Finds that these girls used their reading of the novel to explore their own life
experiences rather than to explore the story itself. As they did so, they examined the forces that
created boundaries in their own lives, challenged these boundaries, and worked together to
construct their identities as young Black women.

VERBOORD, M. (2005). Long-term effects of literary education on book-reading frequency: An
analysis of Dutch student cohorts 1975-1998. Poetics, 33(5-6), 320-342.

Investigates the influence of teacher- versus student-centered approaches to literary education
on students’ book-reading frequency later in life. Eighty-five mother-tongue teachers in Dutch
secondary education were retrospectively questioned about their literature instruction in a ran-
dom year between 1975 and 1998. About 700 former students of these teachers were inter-
viewed about their current reading frequency. Finds that a student-centered approach to litera-
ture teaching is associated with higher book-reading frequency, while a teacher-centered approach
is associated with lower book-reading frequency in later life.

WARREN, J. E. (2006). Literary scholars processing poetry and constructing arguments. Written
Communication, 23(2), 202-226.

Investigates the reading-to-write processes of literary scholars. Focuses on the special “topoi” or
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commonplaces used by scholars, and the extent to which they engage in knowledge building.
Nine English department faculty members read four poems under think-aloud conditions and
composed written arguments. Finds that different “topoi” are used during reading and during
writing arguments. Some topoi are used for communal knowledge-building, others merely seem
to function as audience appeals.
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MOSCHOVAKI, E., & MEADOWS, S. (2005). Young children’s cognitive engagement during class-
room book reading: Differences according to book, text genre, and story format. Early Child-
hood Research and Practice, 7(2). Retrieved July 22, 2006 from http://ecrp.uiuc.edu/v7n2/
moschovaki.html
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54th Yearbook of the National Reading Conference (pp. 301-317). Oak Creek, WI: National Read-
ing Conference.

ROSS, C. S., MCKECHNIE, L., & ROTHBAUER, P. M. (2006). Reading matters: What the research reveals
about reading, libraries, and community. Westport, CT: Libraries Unlimited.

SIPE, L. R., & BRIGHTMAN, A. E. (2005). Young children’s visual meaning-making during read-
alouds of picture storybooks. In B. Maloch, J. V. Hoffman, D. L. Schallert, C. M. Fairbanks, & J.
Worthy (Eds.), 54th Yearbook of the National Reading Conference (pp. 349-361). Oak Creek, WI:
National Reading Conference.

SMITH, S. A. (2005). “We feel like we’re separating us”: Sixth grade girls respond to multicultural
literature. In B. Maloch, J. V. Hoffman, D. L. Schallert, C. M. Fairbanks, & J. Worthy (Eds.), 54th
Yearbook of the National Reading Conference (pp. 362-375). Oak Creek, WI: National Reading
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THEIN, A. H. (2005). A good daughter and an independent woman: Mapping one student’s re-
sponses to literature through her negotiations of competing cultural models. In B. Maloch, J. V.
Hoffman, D. L. Schallert, C. M. Fairbanks, & J. Worthy (Eds.), 54th Yearbook of the National
Reading Conference (pp. 376-391). Oak Creek, WI: National Reading Conference.

VAN SCHOOTEN, E., & DE GLOPPER, K. (2006). Literary response and attitude toward reading fic-
tion in secondary education: Trends and predictors. L1 – Educational Studies in Language and
Literature, 6(1), 97-174.

WIEH, T. G. (2005). The genre of traditional literature influences student writing. Reading Hori-
zons, 46(2), 77-91.

Reading

AINLEY, M., CORRIGAN, M., & RICHARDSON, N. (2005). Students, tasks and emotions: Identifying
the contribution of emotions to students’ reading of popular culture and popular science texts.
Learning and Instruction, 15(5), 433-447.

Explores the affective responses adolescents report while reading expository texts during a com-
puter-based task. Focuses on the relationship between students’ affective responses and the in-
tensity of these responses and decisions to continue reading. Finds that the substance and in-
tensity of affective responses to text content influence further participation. If interest is alive,
students are likely to continue reading; when the text was experienced as only mildly interesting
or “boring,” students took the first opportunity to quit reading.

BIEMILLER, A., & BOOTE, C. (2006). An effective method for building meaning vocabulary in pri-
mary grades. Journal of Educational Psychology, 98(1), 44-62.

Reports on two vocabulary studies conducted in K-2nd grade classrooms and implemented by
the regular teacher. Study 1 examined vocabulary growth in response to pretesting, number of
times books were read, and meaning explanations. Finds that repeated readings of books led to
a 12% gain in word meanings, adding explanation of words added 10% for a total gain of 22%,
but that reading books two versus four times had different effects by grade level. Study 2 tested
a more intensive format for word instruction and transfer, with additional works taught and
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multiple opportunities for review. Study 2 finds that a greater number of words were learned
and attributes this to added reviews and the instruction of word meanings.

BOWYER-CRANE, C., & SNOWLING, M. J. (2005). Assessing children’s inference generation: What do
tests of reading comprehension measure? British Journal of Educational Psychology, 75(2), 189-
201.

Examines whether poor comprehenders have comprehension difficulties in general, or prob-
lems with making particular types of inferences. Analyzes the performance of 10 poor and 10
normal nine-year-old readers on two reading comprehension tests. Finds that poor
comprehenders were able to make cohesive inferences, but performed poorly on generating
knowledge-based and elaborative inferences. Concludes that poor comprehenders would ben-
efit from support in the use of real-world knowledge to generate inferences during reading.

BRITTO, P. R., BROOKS-GUNN, G., & GRIFFIN, T. M. (2006). Maternal reading and teaching patterns:
Associations with school readiness in low-income African American families. Reading Research
Quarterly, 41(1), 68-89.

Investigates the teaching patterns and levels of support displayed by young African American
mothers while interacting with their preschool-aged children in their homes. Mother-child in-
teractions were videotaped, coded, and later categorized into two styles (story readers and story
tellers) and three teaching patterns (low support and low teaching; support and low teaching;
support and teaching). Finds that children’s vocabulary and school readiness are improved when
they are exposed to a more interactive and supportive maternal teaching pattern.

CARLISLE, J. F., & STONE, C. A. (2005). Exploring the role of morphemes in word reading. Reading
Research Quarterly, 40(4), 428-449.

Investigates the role of morphemic structure on students’ word-reading skills through two studies.
The first study analyzed 2nd through 3rd grade and 5th through 6th grade students’ reading of
words that contain a base word plus affix, versus a similar word with only one morpheme (e.g.,
hilly versus silly). The second study compared middle and high school students’ reading of
derived words that were phonologically transparent (e.g., security) versus derived words with a
sound shift (e.g., precision). Finds that morphemic structure plays a role in reading derived
words: students read derived words more quickly and accurately than similar words that con-
tained only one morpheme. At the secondary level, students more quickly and accurately read
phonologically transparent derived words. Emphasizes the need to include morphemic analysis
in models of word-reading development.

EDMUNDS, K. E., & BAUSERMAN, K. L. (2006). What teachers can learn about reading motivation
through conversations with children. The Reading Teacher, 59(5), 414-424.

Examines the reading motivation of 4th grade students by interviewing a random sample of
students from various achievement levels and levels of motivation (as perceived by their teach-
ers). Finds that students are motivated to read narrative texts that connect to their personal
interests, that have specific characteristics such as being “funny,” and that they are allowed to
choose themselves. Factors that contributed to motivation for expository texts include the knowl-
edge students gain, as well as personal interest and choice. Students described being motivated
to read by family members, teachers, and their own intrinsic motivation. Children in the study
frequently mentioned peers as influencing what books to select and being motivated to read
them.

GEHSMANN, K. M., & WOODSIDE-JIRON, H. (2005). Becoming more effective in the age of account-
ability: A high-poverty school narrows the literacy achievement gap. In B. Maloch, J. V. Hoffman,
D. L. Schallert, C. M. Fairbanks, & J. Worthy (Eds.), The 54th yearbook of the national reading
conference (pp. 182-197). Oak Creek, WI: The National Reading Conference.
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Reports the findings of one high-poverty elementary school’s change process as it moved from
a rating of under-performing to moving off of this list four years later. Focuses on the critical
elements of change required each year in the process, including attention to context, coherence,
coaching, and compassion. Findings indicate that change requires a district commitment to
stability in the teaching force and staff of the school over multiple years to allow a committed
staff to work through multiple years of learning and work on core issues. Coherence also in-
volves a staff commitment to a common literacy framework used to guide literacy teaching,
learning, and assessments, and high-quality professional development that spans multiple years.
Coaching by professionals and peers was critical to success as well as ongoing observations and
feedback from the principal. Attention to understanding the challenges facing parents and their
children in this context and developing compassion for these individuals was also key to the
school’s success.

GUTHRIE, J. T., WIGFIELD, A., HUMENICK, N. M., PERENCEVICH, K. C., TABOADA, A., & BARBOSA, P.
(2006). Influences of stimulating tasks on reading motivation and comprehension. The Journal
of Educational Research, 99(4), 232-245.

Investigates the use of stimulating tasks to increase students’ situational interest, during inte-
grated reading and science instruction in 3rd grade. Two classrooms provided a high number of
stimulating tasks, while two other classrooms provided a low number of stimulating tasks re-
lated to reading. Finds that a number of stimulating tasks increased students’ motivation, which
in turn was associated with increased reading comprehension on a standardized test.

HYONA, J., & NURMINEN, A. (2006). Do adult readers know how they read? Evidence from eye-
movement patterns and verbal reports. British Journal of Psychology, 97(1), 31-50.

Investigates individual differences in reading styles, and the degree to which competent adult
readers are aware of their reading style. Participants read a long expository text while their eye
fixation patterns were registered. Awareness of reading behavior was assessed by a question-
naire. Identifies three types of readers: fast linear readers, slow linear readers, and topic struc-
ture processors. Readers were aware of their reading speed, look-back, and re-reading behav-
iors. Looking back correlated positively with success in recalling the main points of the text.
Concludes that look-back behavior is an indication of strategic reading.

KAME’ENUI, E. J., FUCHS, L., FRANCIS, D. J., GOOD, R. III, O’CONNOR, R. E., SIMMONS, D. C., ET AL.
(2006). The adequacy of tools for assessing reading competence: A framework and review. Edu-
cational Researcher, 35(4), 3-11.

Describes the Reading First Assessment Committee’s (RFAC) framework for gauging the ad-
equacy of tools available to assess reading measures used with students in grades K-3. This
information is intended to provide state and local educational agencies with information that
might help in the selection of reading assessment instruments. Applies the framework to a
sample of tests, describing the selection and coding system. Provides findings centered on the
“trustworthiness” of assessments available to practitioners. Indicates that if high and rigorous
standards were used to assess trustworthiness, then very few tests would meet the minimal
requirements. Suggests that the test developers use the RFAC’s documents to improve their
work, and school districts use these methods in selecting assessments.

KLEIFGEN, J. (2005). ISO 9002 as literacy practice: Coping with quality-control documents in a
high-tech company. Reading Research Quarterly, 40(4), 450-468.

Reports part of a larger ethnographic study of language and work in a small circuit-board manu-
facturing plant with a racially, ethnically, and linguistically diverse work force. Studied the prepa-
ration and use of quality-control documents, embedded within a sociocultural perspective on
literacy, and collected observational and interview data over two time periods. Found that work
teams generally organize according to ethnolinguistic background and often invoke local power
and agency in engaging in quality-control documents.
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MCCOACH, D. B., O’CONNELL, A. A., REIS, S. M., & LEVITT, H. A. (2006).Growing readers: A hierar-
chical linear model of children’s reading growth during the first 2 years of school. Journal of
Educational Psychology, 98(1), 14-28.

Examines longitudinal data collected at four points in time across the kindergarten and first-
grade years as part of a large national study of more than 8,000 students. Attempts to under-
stand the relative importance of various individual and school-level factors on reading achieve-
ment at the end of 1st grade. Uses a three-level (time-student-growth) model to characterize
students’ growth during the first two years of school. Finds that student-level variables such as
socioeconomic status (SES), race, and mother’s age at her first birth were best able to explain
differences in initial status at kindergarten entry. SES also predicted summer reading growth.
Suggests that the achievement gap is in major part due to differences in reading skills at kinder-
garten entry, combined with the decline of reading skills during non-instructional periods such
as summer.

RASINSKI, T. V., PADAK, N. D., MCKEON, C. A., WILFONG, L. G., FRIEDAUER, J. A., & HEIM, P. (2005). Is
reading fluency a key for successful high school reading? Journal of Adolescent & Adult Literacy,
49(1), 22-27.

Explores reading fluency as a contributor to reading proficiency of 9th grade students. Assessed
reading fluency development among 9th graders and found a moderately strong correlation
between fluency and overall reading proficiency as measured by a standardized achievement
test. Findings suggest that reading fluency is a significant variable in secondary students’ read-
ing and overall academic development. Calls for more research into the role of reading fluency
among older students, especially those experiencing difficulty in achieving high levels of lit-
eracy.

WILLIAMS, J. P., HALL, K. M., LAUER, K. D., STAFFORD, K. B., DESISTO, L. A., & DECANI, J. S. (2005).
Expository text comprehension in the primary grade classroom. Journal of Educational Psychol-
ogy, 97(4), 538-550.

Investigates the effectiveness of an instructional program designed to teach 2nd-grade children
how to comprehend compare-contrast expository text. Demographically similar 7–8-year-olds
participating in this study during the 15 sessions were randomly assigned by classrooms in
three schools to the following conditions: text structure, content only, and no instruction. Finds
that the text structure participants learned content and are able to demonstrate transfer of what
they learned to content beyond that used in instruction. Suggests that content area instruction
has optimal impact when it addresses both text structure and text content.

WOLFE, M. B. W., & GOLDMAN, S. R. (2005). Relations between adolescents’ text processing and
reasoning. Cognition and Instruction, 23(4), 467-502.

Examines the processing strategies of 11- to 13-year-old students in making sense of two con-
flicting accounts of a historical event. Examines the relation between students’ strategies during
processing (using a think-aloud methodology) and the complexity of their subsequent reason-
ing about the historical event. Finds a positive relation between processing and reasoning. Stu-
dents who made more effort to establish connections within and across texts, and explained the
connections during processing, produced more complex explanations after reading.

YOPP, R. H., & YOPP, H. K. (2006). Informational texts as read-alouds at school and home. Jour-
nal of Literacy Research, 38(1), 37-51.

Describes two studies that document children’s exposure to, and experiences with, information
text as read-alouds in preschool (Study 1) and home (Study 2) contexts. Study 1 gathered infor-
mation from preschool through 3rd grade teachers about read-aloud frequency and titles of
selections. The other study (Study 2) explored the types of books read aloud by parents and
other family members to one class of kindergarten students during a seven-month time period
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through the use of reading logs. The studies looked at and classified 3,677 titles into text types;
narrative, informational, mixed, and other. The first study documented the 1,487 books read
aloud to preschool through 3rd grade students and noted 77% (1,132) of books were narratives
compared to 8% (120) informational books and 1% mixed (20) texts. The second study fol-
lowed kindergartners to find that 77% (1,132) were narrative with 7% (110) informational and
3% (50) mixed. The findings in these two studies confirmed that informational texts are a small
proportion of read-alouds in early childhood classrooms, scarcity of informational text read-
alouds appear as early as preschool and continues at least through 3rd grade, informational
books maintain their low status even when teachers read more than one book, young children
have very limited experience with informational texts as read-alouds at home, and especially in
Study 2 (at home with kindergartners) there is some evidence that boys may hear more infor-
mational texts than girls. Brings to the critical front the consequences of limited experiences
with informational text throughout and beyond the early childhood years as an area for ongo-
ing attention and research.
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ACHINSTEIN, B., & OGAWA, R. T. (2006). (In)fidelity: What the resistance of new teachers reveals
about professional principles and prescriptive educational policies. Harvard Educational Re-
view, 76(1), 30-63.

Tracks two California teachers’ resistance to the mandated Open Court literacy instruction in
that state. Finds that teachers were motivated to resist, given their professional principles; they
are often limited in the degree to which they can act on those principles within the context of
controls inherent in mandated instructional programs, undermining their creativity, expecta-
tions, use of alternative methods, and sense of professionalism. Finds that these teachers also
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tural and language difference, examination of issues of equity, and modeling of culturally re-
sponsive pedagogy in their methods courses. For their practicum and student teaching experi-
ence, teachers benefited from ongoing support and scaffolding of a focus on these aspects of
their program by supervisors, cooperating teachers, and cohort interactions.
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Second Language Literacy

BIALYSTOK, E., & MCBRIDE-CHANG, C. (2005). Bilingualism, language proficiency, and learning to
read in two writing systems. Journal of Educational Psychology, 97(4), 580-590.

Compares the development of phonological awareness and word decoding in English and Chi-
nese for 204 five- and six-year-olds who were monolingual English-, bilingual English-Chi-
nese-, or Chinese-speaking. Finds that the three groups demonstrated different progress in their
early literacy and phonological awareness acquisition. Because of differences in the two writing
systems and the specific strategies needed to decode words in each, bilingualism per se did not
influence overall decoding results. Rather, children’s level of proficiency in each language, their
progress in literacy development, and the relation between the two writing systems were most
influential. Stresses the importance of considering all these factors in research examining how
children become literate in two languages.

CALLAHAN, R. M. (2005). Tracking and high school English learners: Limiting opportunity to
learn. American Educational Research Journal, 42(2), 305-328.

Investigates the theoretical and practical tensions within and among English fluency and con-
tent-area academics for English language learners. Subjects are representative of California’s
high school cohorts, considering both residency and schooling prior to immigration (n=355).
Finds that the complexity of learning English and academic success are also reflections of stu-
dent opportunity and teacher expectations to gain and demonstrate competency in content
areas. Invites all stakeholders to look at academic rigor across English language models and
longer-term access to education beyond high school.

CAREÉN, G. P., DRAKE, C., & CALABRESE-BARTON, A. (2005). The importance of presence: Immi-
grant parents’ school engagement experiences. American Educational Research Journal 42(3),
465-498.

Engages working-class immigrant parents in conversations and written narratives about their
engagement in the educational lives of their children. Discusses practices and structures for
dialogues that describe participation inside and outside the classroom. Claims process-oriented
interactions in particular spaces, using specific forms of capital, creates parental engagement
that benefit children’s school experiences.

DWORIN, J. E. (2006). The family stories project: Using funds of knowledge for writing. The
Reading Teacher, 59(6), 510-520.

Describes a literacy project designed to encourage students’ in-class use of both Spanish and
English through collecting and translating family stories. The program built on 4th grade Latino
students’ funds of knowledge by focusing on their languages and families as key cultural re-
sources. Provides examples of how students collected family stories, wrote them down and
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brought them to school. Stories were then written up and translated into Spanish or English,
and published in a collection. Suggests that connecting with families, building on funds of knowl-
edge, and valuing bilingual literacy in the classroom enhance students’ intellectual develop-
ment and support bilingualism.

FRANCIS, N. (2005). Bilingual children’s writing: Self-correction and revision of written narra-
tives in Spanish and Nahuatl. Linguistics and Education 16(1), 74-92.

Replicates an earlier study that analyzes student self-corrections and revisions of narrative com-
positions. Students in this research were fluent in Spanish and Nahuatl and had participated in
the initial study. Investigates how bilinguals might, or might not, apply the Common Underly-
ing Proficiency (CUP) (Cummins, 2000) and “interdependence hypothesis” (Cummins, 1981,
1991). It appears that the underlying proficiencies of self-correction and revision from stu-
dents’ national Spanish are evident in their indigenous Nahuatl. Confirms missed opportuni-
ties in formal school setting when bilinguals receive instruction in one language.

MEDINA, C. L., & CAMPANO, B. (2006). Performing identities through drama and teatro practices
in multilingual classrooms. Language Arts, 83(4), 332-341.

Examines how students in two 5th grade classrooms collaboratively generate knowledge through
drama. A critical analysis of the student text, produced through a range of dramatic techniques,
illustrates how students’ identities and their understandings of school-based literacy practices
come together. Fictional lives and actual lives and identities are explored through drama, giving
students dymanic, in-between spaces to express themselves. Researchers show how students’
perspectives and knowledge can be put in the service of students’ own educational and social
empowerment.

PRAY, L. (2005). How well do commonly used language instruments measure English oral-lan-
guage proficiency? Bilingual Research Journal 29(2), 387-409.

Examines validity of language instruments used to test the English oral language proficiency of
English Language Learners. Subjects for this research are non-Hispanic White and Hispanic
native English speakers representing various socioeconomic levels. Uses frequency and t-tests
and ANOVA to compare mean assessment scores and individual variables and correlations.
Concludes that depending on the assessment utilized, native English speakers are not scored as
“fluent.” Highlights that English Language Learners with low scores on these assessments are
poised for academic failures and become unnecessary candidates for special education referral.

PROCTOR, C. P., AUGUST, D., CARLO, M. S., & SNOW, C. (2006). The intriguing role of Spanish
language vocabulary knowledge in predicting English reading comprehension. Journal of Edu-
cational Psychology, 98(1), 159-169.

Uses data from a longitudinal study involving 135 Latino 4th-grade students documenting stu-
dents’ acquisition of literacy skills in Spanish and English. Explores relationships among decod-
ing skills, vocabulary knowledge, listening, and reading comprehension in relation to language
of initial instruction. Examines possible cross-linguistic effects and attempts to add to a holistic
model of reading development for Spanish speakers learning to read in English. Finds that oral
language and reading proficiencies appear to be strongly mediated by instructional language,
and that at the upper-elementary level oral language proficiencies exhibit stronger effects on
reading comprehension outcomes. Notes a significant relationship between vocabulary knowl-
edge in Spanish and English reading fluency.

REESE, L., GOLDENBERG, C., & SAUNDERS, W. (2006). Variations in reading achievement among
Spanish-speaking children in different language programs: Explanations and confounds. The
Elementary School Journal, 106(4), 363-385.
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Analyzes the reading performance of 183 Spanish-speaking students in K-2nd grade in three
schools with varying instructional programs: structured “English immersion,” developmental
bilingual, and dual language. Examines factors outside of the instructional program such as
ethnic composition, socioeconomic level, and language use in the community; family language
and literacy activities; and their interplay with the types of school programs. Finds that while
students’ performance outcomes are higher in the language of instruction, attributing this solely
to instructional program is problematic. Suggests that language exposure at home and in the
community interacts with language of instruction at school to influence performance outcomes
in reading in Spanish and English, and that longer-term studies must take these factors into
account.

SLAVIN, R. E., & CHEUNG, A. (2005). A synthesis of research on language of reading instruction
for English language learners. Review of Educational Research, 75(2), 247-284.

Uses a best-evidence synthesis methodology to glean insights from experimental studies focus-
ing on the effects of language of instruction for English learners’ reading success (bilingual
versus English-only). From the systematic literature search, 17 studies were found that met
inclusion standards. Finds the majority of studies support a bilingual approach, and a smaller
number show no difference between approaches. Of special note were the positive results ob-
tained from paired bilingual approaches, in which students receive instruction in each language
at separate times of the school day. Stresses the need for additional high-quality studies exam-
ining the effects of bilingual versus “English-immersion” instructional programs.

WANG, M., PARK, Y., & LEE, K. R. (2006). Korean-English biliteracy acquisition: Cross-language
phonological and orthographic transfer. Journal of Educational Psychology, 98(1), 148-158.

Examines the cross-language phonological and orthographic relationship for 45 1st and 3rd
grade, native Korean-speaking students acquiring literacy in Korean and English. While cross-
linguistic transfer of phonological skills has been documented in alphabetic languages with
similar writing systems, the Korean language provided an opportunity to compare alphabetic
languages with visually distinct orthographies. Finds that phonological skills in the first and
second language were highly correlated, and that first-language phonological skills facilitate
decoding in English. Finds limited orthographic transfer in learning to read two different writ-
ing systems. Results suggest the importance of paying attention to the specific ways students’
first-language skills can be transferred to second-language literacy skills.
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One in a middle school setting and the role of media-literacy training. Pediatrics, 117(3), 423-
433.

Compares instructional effects of media analysis on middle-school students’ understanding of
Channel One programming—with some students receiving media analysis instruction versus a
control group that did not receive instruction. Finds that students in all groups remember more
ads than news stories. Students receiving instruction recall more news stories and ads and viewed
the ads from a more critical perspective than control group students; about a third of the stu-
dents thought that the school had control over the ads. Suggests the need for media-literacy
instruction in conjunction with using Channel One programming.
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learners. Journal of Adolescent & Adult Literacy, 49(1), 12-21.

Investigates how 40 graduate students’ participation in Blackboard online discussions about
teaching YA literature affects their discourse and learning. Finds that discussing a book online
over a period of time enhances both their individual understandings and the quality of their
group’s discussion due to time for reflection and organizing thoughts before posting discussion
items. Attributes some of the success of the online discussions to face-to-face support in class.
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Issues in Technology and Teacher Education, 5(1), 5-24.
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that this preferred discussion form creates a “text of talk” of students’ reflection and scaffolding.
Cautions that although this text of talk that has the potential to promote reflection, given the
response time and removal of the instructor as the dominant presence as in face-to-face discus-
sions, instructors need to structure online discussions to promote both communication and
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critical thinking and to promote writing online as both process (discussion) and product (docu-
ment to be assessed).
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language learners in an online fanfiction community. Journal of Adolescent & Adult Literacy,
49(2), 118-128.

Analyzes how a fanfiction site devoted to the anime series Card Captor Sakura serves to help
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providing students with supportive audiences found on these sites.

HOLMES, M., PAPPER, R., POPOVICH, M., & BLOXHAM, M. (2006). Concurrent media exposure. Muncie,
IN: Center for Media Design, Ball State University. Retrieved July 5, 2006 from http://
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actual media uses in their homes in Muncie, Indiana. Finds high levels of “concurrent media
exposure” (CME) due to the increased interest in media “multitasking.” Notes how common
CME is, how much of the media day it occupies, and what media are regularly combined in
concurrent exposures. Among a range of findings, reports that TV-viewing is commonly com-
bined with other media, with TV and the Web being the most common CME pair. When expe-
rienced simultaneously with TV viewing, radio, or the Internet, magazines and newspapers
demand the most selective attention, suggesting that print media requires more attention rela-
tive to other background media. These CME pairings vary with different age groups of the
media users. Suggests the need to study the influence of CME multitasking on people’s under-
standing of media texts.
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Reviews research on students’ database searches. Finds that students are often attempting to
find “correct answers” or specific information related to a question as opposed to knowing how
to use or synthesize information to address a question or topic, browse in an unsystematic
manner without any defined sense of purpose or direction, and have difficulty judging the
validity or reliability of information on a site. Suggests that students need to be continually self-
monitoring to determine if the information they are acquiring addresses their questions. And,
as they are navigating hypertext links on sites, they need to critically reflect on the information
so that they are purposefully making choices to click on certain links.
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search Quarterly, 40(4), 470-501.

Examines the functions of Instant Messaging (IM) among seven youths who regularly use it to
understand what functions IM served in participants’ lives and how their social identities shaped
and were shaped by it. Conducted interviews, videotaped IM sessions, and adapted a verbal
reporting procedure to document the IM strategies used. Using analysis based in grounded
theory, found that participants manipulated the tone, voice, word choice, and subject matter of
their messages to fit their communication needs, negotiating multiple narratives in the process.
On the level of social networks, participants designed their practice to enhance social relation-
ships and statuses across contexts.

MARSH, J. (2006). Popular culture in the literacy curriculum: A Bourdieuan analysis. Reading
Research Quarterly, 41(2), 160-174.
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Discusses the results of a four-year longitudinal study of the attitudes, beliefs, and experiences
of 18 preservice teachers about the use of popular culture in the primary literacy curriculum in
England against the backdrop of increased centralization and government control of teacher
education in England. Focuses on group interview data of years one and three for three of the
original 18 participants purposefully selected because of the theoretical frameworks they repre-
sented in their responses. Illustrates that positive attitudes toward the use of popular media
related to the way in which popular-culture texts could be used to enhance motivation and
orient children toward schooled literacy practices rather than valuing popular media in its own
right or as a way to promote critical literacy. Using Bourdieu’s formula (habitus x capital) +
field = practice (1984, p. 101), concludes that habitus counteracted preservice teachers’ inclina-
tions to use popular culture, based on their utilitarian beliefs that popular texts could be used to
orient children to schooled literacy practices.

MAPLES, J., & GROENKE, S. (2005). The Web Pen Pals Project: Students’ perceptions of a learning
community in an online synchronous environment. Journal of Interactive Online Learning, 4(2).
Retrieved June 26, 2006 from http://www.ncolr.org/jiol

Draws on data gathered from a five-month phenomenological study of middle-school students’
perceptions of the effects of computer-based technologies on a learning community in an online
synchronous environment. Twenty-four 8th-grade students participated in the Web Pen Pals
Project, a university-secondary telecollaborative partnership, which brings middle-school stu-
dents together with preservice teachers enrolled in an adolescent literature course in online
chat rooms to discuss young adult literature. The complexities of creating a community are
explored through interviews of the middle school participants, which reveal several themes
affecting the development of a learning community: 1) obstacles to community-making, which
include anonymity and lack of ease with technology; 2) establishing friendships; 3) an emer-
gent language system; and 4) the symbolic inversion of traditional “teacher” and “student” roles.

MCGRAIL, E. (2006). “It’s a double-edge sword, this technology business”: Secondary English
teachers’ perspectives on a schoolwide laptop technology initiative. Teachers College Record,
108(6), 1055-1079.

Examines a group of English teachers’ experiences with a top-down technology implementa-
tion effort. Identifies tensions between community expectations for technology instruction and
the teachers’ sense of what is and is not an appropriate curricular goal in English class, as well as
tensions between the teachers’ views of literacy and the goals of the technology initiative. Sug-
gests the need to consider how technology integration is less about developing technical skill
than about finding ways for teachers to determine how to incorporate any tool in ways that are
consonant with their professional identity and principles.

RIDEOUT, W., & HAMEI, E. (2006). The media family: Electronic media in the lives of infants, tod-
dlers, preschoolers, and their parents. Menlo Park, CA: Kaiser Family Foundation. Retrieved July
5, 2006 from http://www.kff.org/entmedia/7500.cfm

Reports on a national survey of 1,051 parents with children age six months to six years and a
series of focus groups across the country focusing on children’s screen media use. Children ages
four to eight view an average of about two hours of television a day. Households in which heavy
TV use is supported by parents have children who watch more TV than other households.
Parents of heavy-use households who use media to help occupy their children feel more posi-
tively about its educational and social impact on their children than parents of lower-use house-
holds.

RILEY, N. R. (2006). Methods for evaluating critical learning using online discussion forums.
Technology, Pedagogy and Education, 15(1), 63-78.

Evaluates critical learning of 10- to11-year-old students studying global citizenship through an
online discussion environment. Analyzes the use of language as both a social reasoning tool and
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cognitive learning tool in terms of (1) content analysis of the online discussion through a dia-
logical framework for social modes of thinking to measure social reasoning, and (2) keyword
identification and concept mapping connectivity to measure conceptual transfer from the online
discussion to individual students and higher-order thinking. Triangulation of data shows that
students using an online discussion forum increase the incidence of exploratory talk, broaden
their knowledge of global citizenship concepts, transfer conceptual knowledge from the discus-
sion to the individual, and use higher-order thinking. The study establishes that critical learn-
ing takes place through using a collaborative online discussion forum and finds that the dia-
logical framework for social modes of thinking and concept mapping based on information
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quences. Mahwah, NJ: Erlbaum.

Writing

CRAGG, L., & NATION, K. (2006). Exploring written narrative in children with poor reading com-
prehension. Educational Psychology, 26(1), 55-72.

Examines the spelling performance and the narrative writings of 10-year-old poor
comprehenders. Finds that poor comprehenders and control children did not differ in spelling
ability. Poor comprehenders produced narratives of similar length and syntactic complexity to
control children. However, poor comprehenders’ narratives captured less of the story content
and contained a less sophisticated story structure than those of control children.

FISHMAN, J., LUNSFORD, A., & MCGREGOR, B. (2005). Performing writing, performing literacies.
College Composition and Communication, 57(2), 224-252.

Tracks 189 Stanford students’ writing for two years as part of a five-year Stanford Study of
Writing. Between the first and second years, changes in the kinds of student writing reflected
shifts towards a focus on more disciplinary-specific assignments, but their self-confidence as
writers declined during the first year but then rebounded by the end of the second year. Over
the two years, students generated extensive digital writing both outside and within classes, de-
veloping a strong interest in performing self-sponsored writing. Highlights two students’ per-
formances of texts that represent the increasing importance of performance of digital writing
for audiences outside the classroom.

GALBRAITH, D., FORD, S., WALKER, G., & FORD, J. (2005). The contribution of different compo-
nents of working memory to knowledge transformation during writing. L1 – Educational Stud-
ies in Language and Literature, 5(2), 113-145.

Examines how ideas are developed during outlining and how this is related to the quality of the
resulting text. Finds that the beneficial effect of planning on text content depends on two fac-
tors that indicated knowledge transforming activities: (1) the extent to which new ideas are
introduced during the organizational phase of planning, and (2) the extent to which rhetorical
goals are incorporated in planning. Relatively less experienced writers show much less of these
activities during planning. Provides implications for education.

GRAHAM, S., HARRIS, K. R., & MASON, L. (2005). Improving the writing performance, knowledge,
and self-efficacy of struggling young writers: The effects of self-regulated strategy-development.
Contemporary Educational Psychology, 30(2), 207-241.

Examines whether Self-Regulated Strategy Development (SRSD) is effective for improving the
writing, knowledge of writing, and self-efficacy of struggling, 3rd-grade writers. The instruc-
tion focuses on learning writing strategies and knowledge for planning and composing stories
and persuasive essays. Finds that SRSD had a positive impact on students’ writing performance
and knowledge about writing. Peer support was found to enhance transfer to uninstructed
genres.

GRISHAM, D. L., & WOLSEY, T. D. (2005). Improving writing: Comparing the responses of eighth-
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330.

Examines how middle-school students and teachers in preservice and Master of Arts classes
analyzed and scored the same set of writings in small-group evaluations. Finds that students
and teachers evaluated the writings similarly. Concludes that there is general agreement about
what constitutes good writing, and that evaluation of writing may provide an instructional
entry for teachers.

e208-241_Nov06RTE 10/31/06, 4:47 PM237



238 Research in the Teaching of English Volume 41 November 2006

KAUFMAN, J. C., GENTILE, C. A., & BAER, J. (2005). Do gifted student writers and creative writing
experts rate creativity the same way? Gifted Child Quarterly, 49(3), 260-265.
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ers, and teachers) rated 27 short stories and 28 poems for creativity. Finds a strong degree of
correlation between the ratings of the novices and those of the experts. Concludes that gifted
novices would be able to offer their peers high-quality feedback.
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Examines ways of encouraging students to consider more counterarguments when writing ar-
gumentative texts. Followed 184 college students as they wrote essays on TV violence. In Ex-
periment 1, students who were given goal instructions generated more counterarguments and
rebuttals than controls. In Experiment 2, students received persuasion goals and/or a text out-
lining counter arguments. Finds that the text had a positive effect on the quality of arguments,
while persuasion goals reduced students’ counterargumentation, making their thinking one-
sided. Concludes that persuasion goals should be used with caution.
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ing: Genre and gender influences. Written Communication, 23(1), 36-62.

Examines the influence of genre and gender on comments written by 108 6th-grade teachers in
response to two narrative and two persuasive texts. Finds significant genre differences. In com-
menting upon narratives, teachers emphasized process, conventions, artistic style, and format.
For persuasive texts, meaning, organization, effort, and ideology were emphasized. Teachers
tended to provide more criticisms when the text was attributed to a male writer. Female teach-
ers wrote greater numbers of comments and corrections.
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Examines what children know about the writing process. Sixty five- to nine-year-old children
were interviewed about the content of a character’s thinking at four moments of the writing
process; anticipating, writing, revising, and rereading. Finds a developmental change in the
focus of children’s ideas about writing. Fourth-grade students showed an emergent concern
with rhetorical aspects of writing.

STERNA, L. A. (2006). Effective faculty feedback: The road less traveled. Assessing Writing, 11(1),
22-41.

Analyzes faculty comments on 598 college students’ papers. Consistent with previous research,
finds that comments focused largely on editing matters with few comments addressing devel-
opment of ideas or organization. Suggests that this feedback may not foster student develop-
ment of ideas.

VANDEWEGHE, R. (2005). What are the effects of writing-to-learn programs? English Journal,
95(2), 97-100.

Conducts a meta-analysis of 46 writing-to-learn studies. Finds small but positive effects on
achievement, effects that vary by degree of reflection, frequency of writing, and grade level. No
effects occur with feedback to writing on achievement.
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Explores whether the training of linguistic fluency improves the writing skills of elementary
school students. Conditions were systematically varied on two dimensions: implicit versus ex-
plicit instruction and attention to forms versus attention to meaning. As post-tests, writing
tasks with varying degrees of translation freedom were used. Finds that students in the experi-
mental groups outperformed the control students on the less constrained writing task.
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Guidelines for the NCTE Promising Researcher Award
Competition in Recognition of Bernard O’Donnell
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The 2007 Promising Researcher Award Competition is open to individuals who have com-
pleted dissertations, theses, or initial, independent studies after the dissertations between
December 1, 2004, and January 31, 2007. Studies entered into competition should be re-
lated to the teaching of English or the language arts, e.g., language development, literature,
composition, teacher education/professional development, linguistics, etc., and should have
employed a recognized research approach, e.g., historical, ethnographic, interpretive, ex-
perimental, etc. In recognition of the fact that the field has changed in recent years, the
Committee on Research invites entries from a variety of scholarly perspectives.

Procedures and Deadlines

1. Entrance: Candidates must submit two (2) copies of a manuscript based on their re-
search. Manuscripts should be written in format, style, and length appropriate for submis-
sion to a research journal such as Research in the Teaching of English, College Composition
and Communication, Curriculum Inquiry, Teaching and Teacher Education, or Anthropology
and Education. Normal manuscripts range between 25–50 double-spaced pages. (Tables,
figures, references, and appendices are considered part of the “manuscript.”) All pages must
be on standard 8 1/2" x 11" paper, must have at least 1" margins at the top, bottom, and both
sides, and must be in a standard font. Manuscripts in any other form (abstracts, dissertation
reports, reprints, or published articles, etc.) cannot be considered in this competition. Al-
though manuscripts should conform to the publication standard of the above-mentioned
journals, selection as a Promising Researcher does not guarantee eventual publication in
those journals.

Manuscripts should be sent to: NCTE, Promising Researcher Award Competition, 1111
W. Kenyon Road, Urbana, IL 61801-1096, Attention: Felisa Love. Manuscripts must be re-
ceived on or before March 1, 2007. Accompanying all manuscripts must be a written state-
ment verifying that the research was completed within the specified completion dates. This
letter must come from someone other than the candidate (e.g., the major professor or a
researcher knowledgeable in the field) who agrees to sponsor the candidate.

2. The name, current address, position, and telephone number of the entrant should be trans-
mitted along with the manuscript to facilitate communication between the selection com-
mittee and the entrant. This information should be on the cover page only.

3. Judging: Manuscripts received on or before March 1, 2007, will be transmitted to mem-
bers of the selection committee for evaluation. Results of the judging will be available after
May 15, 2007, and entrants will be notified of the results shortly thereafter. Manuscripts will
not be returned to the authors.

4. Summary of Dates and Deadlines:
December 1, 2004 – January 31, 2007 Completion dates for research entered
March 1, 2007 Deadline for receipt of manuscripts (two copies)
May 15, 2007 Results of final judging will be available
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