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ASHER, N. (2008). Listening to hyphenated Americans: Hybrid identities of youth from immi-
grant families. Theory Into Practice, 47(1), 12-19.

Argues educators need to move beyond stereotypical representations of immigrant and other
youth from minoritized populations and recognize and engage their hybrid identities. Draws
on postcolonial perspectives and critiques of the Asian American model minority stereotype to
analyze the narratives of 10 high school students from Indian immigrant families in New York
City. Discusses the way students negotiate a range of identities as hyphenated Americans who
encounter differences and contradictions at the dynamic intersections of race, culture, class,
and gender at home and school.

BROWN, S. & SOUTO-MANNING, M. (2008). “Culture is the way they live here”: Young Latin@s
and parents navigate linguistic and cultural borderlands in U.S. schools. Journal of Latinos and
Education, 7(1), 25-42.

Contends that in the United States deficit perspectives about bilingualism contribute to school
failure among Latino students. Examines the discursive practices of one family to better under-
stand how deficit discourses of assimilation affected them and their two children. Reveals the
way parents were influenced by deficit messages which made them support and emphasize
accelerated English acquisition. Suggests teachers recognize and support linguistic and cultural
diversity in the classroom and support the maintenance of multiple cultures.

DUTRO, E., KAZEML E., BALE R., & LIN, Y. (2008). “What are you and where are you from?”:
Race, identity, and the vicissitudes of cultural relevance. Urban Education, 43(3), 269-300.

Offers an example of enacting cultural relevance in the classroom. Draws on a range of qualita-
tive sources to examine one teacher’s interpretation of culturally relevant pedagogy. Illustrates
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the way pedagogical practices bumped up against children’s ideas about their own and others’
cultural and racial positioning in an elementary classroom. Argues this research will help teach-
ers to better understand and respond to the complexities of engaging children in issues of cul-
ture and race in diverse public school communities.

EDER, D.J. (2007). Bringing Navajo storytelling practices into schools: The importance of main-
taining cultural integrity. Anthropology and Education Quarterly, 38(3), 278-296.

Examines storytelling practices among Navajos as an example of a non-Western approach to
education. Draws on interviews with eight storytellers about storytelling practices in the past
and those they want to see in the future. Discusses the perspectives of Navajo storytellers con-
cerning the importance of the context of storytelling practices. Presents implications of
storytelling practices for Navajo education and for changes in Western approaches to school-
ing.

GODLEY, A. & MINNICI, A. (2008). Critical language pedagogy in an urban high school En-
glish class. Urban Education, 43(3), 319-346.

Describes the implementation of what the authors call critical language pedagogy in three pre-
dominantly African American, 10th-grade English classes where all students spoke AAVE. Critical
language pedagogy refers to instructional practices that guide students’ critical examination
and to the demythologizing of ideologies surrounding language and dialects, both privileged
and stigmatized. Finds that students held conflicting views that “proper English” was better
than other dialects and that the dialect they spoke with friends (“slang”) was subject to unfair
discrimination. Demonstrates how classroom conversations embedded in students’ experiences
with dialects helped them become more conscious of their own daily code-switching and view
language variation as natural and valuable.

JOHNSON, T. P. (2007). Enclothing identity: A Hmong girl’s journey into the politics of iden-
tification in Thailand. Teachers College Record, 109(7), 1637-1662.

Examines how Hmong students tell themselves and others who they are, not only through their
speech acts, but also through the practice of dressing. Analyzes two case studies to demonstrate
the ways in which young Hmong girls struggle to understand the social relations between Hmong
and Thai and the ways they creatively appropriated different styles of dress and speech in an
attempt to play with their identities. Reveals how the clothing practices Hmong girls enacted
allowed them to imagine futures for themselves.

LEWIS, C. & KETTER, J. (2008). Encoding youth: Popular culture and multicultural literature
in a rural context. Reading & Writing Quarterly, 24(3), 283-310.

Draws on work from a long-term teacher/researcher study group to analyze how rural teachers’
constructions of youth identity and popular culture framed their selection and teaching of
multicultural texts. Teachers constructed adolescents through language as either universal or
“other,” while always perceiving their own rural students as implied readers. Finds that over
time teachers became more critical of dominant codes and challenged their own representa-
tions of particular adolescents. Suggests that teachers’ perceptions of students’ identities influ-
ence their willingness to engage struggling students in school literacies.

MARTINEZ-COSIO, M. (2007). The tenuous role of institutional agents: Parent liaisons as
cultural brokers. Education and Urban Society, 39(3), 349-369

Demonstrates the contradictory role of parent involvement coordinators charged with increas-
ing participation of low-income immigrant parents. Investigates through ethnography the suc-
cess of one program that engages Latino/Latina, Asian, and African American parents in an
urban elementary school. Draws on theories of social and cultural capital to examine the strat-
egies used by a school-based cultural broker to provide bridging social capital to immigrant
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parents. Illustrates the dilemmas and tensions that arise as school staff served as cultural bro-
kers between the dominant culture and diverse parents.

RICHARDSON, E. (2007). ‘She was workin like foreal’: Critical literacy and discourse practices
of African American females in the age of hip hop. Discourse & Society, 18(6), 789-809.

Examines how three young black women negotiate stereotypical images and representations in
rap texts. Gives particular attention to how they apply local knowledge and lived experiences to
interpretations as their language both reflects and critiques the gendered, sexualized, racialized,
and market-driven values surrounding black females and males. Argues that the women’s rhe-
torical moves indicate a hip hop feminist discourse which acknowledges and challenges oppres-
sive social forces while still disseminating certain scripts about “some” black women as stereo-
typically hypersexualized and immoral.

ROGERS, R. & MOSLEY, M. (2008). A critical discourse analysis of racial literacy in teacher
education. Linguistics and Education, 19(2), 107-131.

Uses critical discourse analysis to trace how preservice teachers in a teacher education book
club draw on multiple discursive, semiotic modes (visual and linguistic) as resources for mak-
ing meaning around race, racism, and anti-racism. Analyzes how meaning making was distrib-
uted across genre, discourse, and style in moment-to-moment interactions. Finds that white
teachers tended to foreground anti-racism as mental and verbal while one African American
participant defined anti-racism through action. Concludes that all participants achieved a level
of racial literacy through ongoing verbal and nonverbal interactions which were met with both
support and challenge by other members.

SAVAGE, G. (2008). Silencing the everyday experiences of youth? Deconstructing issues of sub-
jectivity and popular/corporate culture in the English classroom. Discourse: Studies in the Cul-
tural Politics of Education, 29(1), 51-68.

Explores how students at a middle-class, multi-ethnic high school in Australia “produced” them-
selves in relation to ideologies promoted through popular culture discourses. Demonstrates
how students’ internalized “popular/corporate gaze” privileged being “brand-savvy,” “white,”
“straight,” and “attractive.” Concludes that when teachers fail to engage students effectively in
analysis of popular culture they silence texts with the most currency in their lives and deny
them critical literacy skills to examine how they are positioned toward certain subjectivities.

WADE, S. E., FAUSKE, J. R., & THOMPSON, A. (2008). Prospective teachers’ problem solving
in online peer-led dialogues. American Educational Research Journal, 45(2), 398-442.

Uses critical discourse analysis to examine peer-led computer mediated dialogue (CMD) with
nine prospective secondary teachers. Explores how participants framed/re-framed problems
and sought solutions in cases regarding the teaching of language-minority students through
varied components of multicultural education. Finds some participants framed problems as
cultural discontinuity and sought solutions in pedagogical change, while most framed prob-
lems in deficit terms and sought solutions focused on student compliance. Argues that teacher
educators often locate problems of deficit thinking in their own students, and calls for shared
responsibility for teaching critically reflective thinking.

Other Related Research:

BARAJAS, H. L., & RONNKVIST, A. (2007). Racialized space: Framing Latino and Latina expe-
rience in public schools. Teachers College Record, 109(6), 1517-1538.

BELLER, M., & LEERSSEN, J. (Eds.). (2007). Imagology: The cultural construction and literary
representation of national characters, a critical survey. Kenilworth, NJ: Rodopi.

BROOKS, W., BROWNE, S., & HAMPTON, G. (2008). “There ain’t no accounting for what
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folks see in their own mirrors”: Considering colorism within a Sharon Flake narrative. Journal
of Adolescent and Adult Literacy, 51(8), 660-669.

BROWN, S. (2008). A critical discourse analysis of literacy practices and identity. Saarbriicken,
Germany: VDM Verlag.

BIGELOW, M. (2008). Somali adolescents’ negotiation of religious and racial bias in and out of
school. Theory Into Practice, 47(1), 27-34.

CALDAS-COULTHARD, C.R., & IEDEMA, R. (Eds.). (2008). Identity trouble: Critical discourse
and contested identities. New York: Palgrave Macmillan.

CAUGHLAN, S., & BEACH, R. (2007). Fissures in standards formulation: The role of
neoconservative and neoliberal discourses in justifying standards development in Wisconsin
and Minnesota. Education Policy Analysis Archives, 15(18). Retrieved June 20, 2008 from http:/
/epaa.asu.edu/epaa/v15n18/

DRIVER, S. (Ed.). (2008). Queer youth cultures. Albany, NY: SUNY Press.

DWORIN, J.E., & BOMER, R. (2008). What we all (supposedly) know about the poor: A critical
discourse analysis of Ruby Payne’s “Framework.” English Education, 40(2), 101-121.
FILIPPOVA, J., & WILDE, A. (2008). Further development in social reasoning revealed in dis-
course irony understanding. Child Development, 79(1), 126-138.

FLANNERY, M. S. (2008). “She discriminated against her own race”: Voicing and identity in a
story of discrimination. Narrative Inquiry, 18(1), 111-130.

FLETCHER, M. L. M. (2008). American Indian education: Counternarratives in racism, struggle,
and the law. New York: Routledge.

IBRAHIM, A., ALIM, H. S., & PENNYCOOXK, A. (2008). Global linguistic flows: Hip hop cul-
tures, youth identities, and the politics of language. New York: Routledge.

JAY, G. (2008). Service learning, multiculturalism, and the pedagogies of difference. Pedagogy,
8(2),255-281.

JEFFRIES, L. (2007). Textual construction of the female body: A critical discourse approach. New
York: Palgrave Macmillan.

KUCUKAYDIN, I., & TISDELL, E. J. (2008). The discourse on the digital divide: Are we being
co-opted? InterActions: UCLA Journal of Education and Information Studies, 4(1), Article 6. Re-
trieved June 28, 2008 from http://repositories.cdlib.org/gseis/interactions/vol4/iss1/art6
LAZAR, M. M. (Ed.). (2008). Feminist critical discourse analysis: Studies in gender, power and
ideology. New York: Palgrave Macmillan.

LEE, S.J., & HAWKINS, M.R. (2008). “Family is here”: Learning in community-based after-
school programs. Theory Into Practice, 47(1), 51-58.

LI, G. (2007). Culturally contested literacies: America’s “rainbow underclass” and urban schools.
New York: Routledge.

LIN, A. (2007). Problematizing identity: Everyday struggles in language, culture, and education.
New York: Routledge.

LOPEZ, N. (2008). Antiracist pedagogy and empowerment in a bilingual classroom in the U.S.,
circa 2006. Theory Into Practice, 47(1), 43-50.

MCNAIR, J. C. (2008). Innocent though they may seem . . . A critical race theory analysis of
Firefly and Seesaw Scholastic Book Club order forms. MultiCultural Review, 17(1), 24-29.
MITCHELL, C. (2008). Writing on the Margins: Narrative as a border discourse. Review of
Education/Pedagogy/Cultural Studies, 30(2), 162-193.

MORRELL, E. (2007). Critical literacy and urban youth: Pedagogies of access, dissent, and libera-
tion. New York: Erlbaum.

NEAL, M. (2008). Look who’s talking: Discourse analysis, discussion, and initiation-response-

evaluation patterns in the college classroom. Teaching English in the Two-Year College, 35(3),
272-281.
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NGO, B. (2008). Beyond “culture clash” understandings of immigrant experiences. Theory Into
Practice, 47(1),4-11.

RINGROSE, J. (2007). Rethinking White resistance: Exploring the discursive practices and psy-
chical negotiations of “Whiteness” in feminist, anti-racist education. Race, Ethnicity and Educa-
tion, 10(3), 323-344.

RINGROSE, J. (2007). Successful girls? Complicating post-feminist, neoliberal discourses of
educational achievement and gender equality. Gender and Education, 19(4), 471- 489.

ROLLINS, E. (2008). Culture in school learning: Revealing the deep meaning. New York: Erlbaum.
SARROUB, L. K. (2008). Living “glocally” with literacy success in the Midwest. Theory Into
Practice, 47(1), 59-66

SHERIDAN-RABIDEAU, M. P. (2008). Girls, feminism, and grassroots literacies: Activism in the
GirlZone. Albany, NY: SUNY Press.

TRAINOR, J. S. (2008). Rethinking racism: Emotion, persuasion, and literacy education in an all-
white high school. Carbondale, IL: Southern Illinois University Press.

VAN DIJK, T. A. (2008). Discourse and context: A Sociocognitive approach. New York: Cambridge
University Press.

VAN LEEUWEN, T. (2008). Discourse and practice: New tools for critical analysis. New York:
Oxford University Press.

WEISS, G., & WODAK, R. (Eds.). (2008). Critical discourse analysis: Theory and interdisciplinarity.
New York: Palgrave Macmillan.

WELLS, G. (2007). The mediating role of discoursing in activity. Mind, Culture, and Activity,
14(3), 160-177.

WODAK, R. & KRZYZANOWSKI, M. (Eds.). (2008). Qualitative discourse analysis in the social
sciences. New York: Palgrave MacMillan.

Literacy

BAUMANN, J. E, WARE, D., & EDWARDS, E. C. “Bumping into spicy, tasty words that catch
your tongue”: A formative experiment on vocabulary instruction. The Reading Teacher, 61(2),
108-122.

Investigates the vocabulary development of fifth-grade students in a diverse, low-income school
over the course of a school year. As a formative experiment the university collaborators and
classroom teacher met to refine vocabulary instruction over the course of the study. The in-
structional program consisted of rich and varied language experiences, teaching individual words
and word-learning strategies, and fostering word consciousness. Finds that, over the course of
the study, students used more sophisticated words, their interests toward vocabulary learning
increased, and they demonstrated the use of word-learning strategies independently.

BOYD, E B., & IKPEZE, C. H. (2007). Navigating a literacy landscape: Teaching conceptual
understanding with multiple text types. Journal of Literacy Research, 39(2), 217-2438.

Examines one seventh-grade English language arts teacher’s pedagogical approach to using
multiple text types to develop students’ conceptual understandings. Draws upon Cognitive Flex-
ibility Theory (Spiro, Coulson, Feltovich, & Anderson, 2004) as a lens to analyze the data. Finds
that the teacher used multiple text types, including memoir, expository texts, photographs, docu-
mentaries, docudrama, and Web documents. This educator adopts a teacher-centered approach,
requiring a systematic and strategic juxtaposition of texts along with questioning.

CLEARY, L. M. (2008). The imperative of literacy motivation when Native children are being
left behind. Journal of American Indian Education, 47(1), 96-117.
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Analyzes the perceptions of 120 First Nations, American Indian, and Alaska Native students on
their motivation to acquire literacy practices shaped by No Child Left Behind. Finds that stu-
dents need intrinsic motivation for learning literacy consistent with their own curiosities, need
for self-expression and identity construction, participation in authentic literacy events, display
of competence, and links to lived-world issues. However, given NCLB mandates, teachers often
ignore these students’ need for intrinsic motivation, leading to students’ sense of alienation
from the school world.

FISCHEL, J. E.,BRACKEN,S. S., FUCHS-EISENBERG, A., SPIRA, E. G., KATZ, S., & SHALLER,
G. (2007). Evaluation of curricular approaches to enhance preschool early literacy skills. Jour-
nal of Literacy Research, 39(4), 471-501.

Compares two curricula for developing the early literacy skills of preschool-aged children to a
comparison condition. Interventions included (1) a comprehensive early language and literacy
program or (2) a computer-assisted program to support early literacy skill development. Both
interventions complemented the current preschool literacy curriculum. Results for the sample
of 507 students show small but positive effects for the two literacy curricula on development of
letter knowledge, letter-sound correspondence, book and print knowledge, and emergent writ-
ing. Results were also influenced by the minority language status of the students, teacher expe-
rience, and other classroom variables.

FISHER, D., & FREY, N. (2007). Implementing a schoolwide literacy framework: Improving
achievement in an urban elementary school. The Reading Teacher 61(1), 32-43.

Studies six classrooms that initiated change through observations, interviews, and analysis of
records in an elementary school of 1,450 students in a diverse, poor, and high-crime neighbor-
hood. The literacy framework and related learning communities included components and
instructional categories using direct instruction/modeling (focus lessons), guided instruction,
collaborative learning, independent practice with conferring, and assessment in the areas of
reading, writing, and oral language. The literacy task force focused first on teacher modeling,
then on independent learning, and finally closing the gap between teacher modeling and inde-
pendent learning through small-group instruction. Finds an increase of approximately 24% in
students working at proficient or advanced on the California standardized test in grades 2, 4,
and 5. Developing a literacy framework, a common set of vocabulary, and a school-wide plan
for implementation with a common set of values created by stakeholders resulted in higher
expectations for students and increased time on task for both teachers and students, which in
turn resulted in improved opportunities to learn.

FITZHARRIS, L., JONES, M. B., & CRAWFORD, A. (2008). Teacher knowledge matters in sup-
porting young readers. The Reading Teacher 61(5), 384-395.

Inquires about ways to ensure that all teachers have the knowledge, skills, and dispositions nec-
essary to make certain that students develop increasingly sophisticated understandings of lit-
eracy. Using observations, interviews, and analysis of student records along with a developmen-
tal literacy knowledge rubric and teacher case studies in primary grades, one elementary school
sought to link student and teacher knowledge change. Questions guiding this research exam-
ined how teachers describe their reading cueing systems, analyze running record information,
and implement reading instruction based on miscue analysis. The developmental literacy knowl-
edge rubric further identified declarative, procedural, early conditional, and conditional knowl-
edge. Results show teachers’ acquisition of literacy knowledge was affected by teaching back-
ground, previous educational and coaching experiences, and literacy needs of the students in
their current grade level, suggesting that differentiated staff development is essential to support
professional growth.
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HINDIN, A., & PARATORE, J. R. (2007). Supporting young children’s literacy learning through
home-school partnerships: The effectiveness of a home repeated-reading intervention. Journal
of Literacy Research, 39(3), 307-333.

Investigates a home repeated-reading intervention for improving the reading accuracy, fluency
and independent reading skills of eight struggling second-grade students in an urban school
district. Through the intervention all students read more than 10,000 additional words at home.
Finds improvements in the reading accuracy and fluency of all participants on each text read,
and also improved independent reading skills used in non-intervention stories. Error rates im-
proved for students who were given a high level of support from their parents; parents who
were learning English as a new language provided little word-level help. Suggests future adjust-
ments to the intervention, including a parent-training component.

JUSTICE, L. M., MASHBURN, A. J., HAMRE, B. K., & PIANTA, R. C. (2008). Quality of lan-
guage and literacy instruction in preschool classrooms serving at-risk pupils. Early Childhood
Research Quarterly, 23(1), 51-68.

Examines the quality of language and literacy instruction in 135 preschool classrooms serving
at-risk students. Developed two rating scales to (1) quantify the quality of this instruction, (2)
identify possible predictors such as teacher, classroom, and lesson characteristics, and (3) deter-
mine the relationship between procedural fidelity of instruction of lessons to the quality of the
instruction. Finds a scarcity of quality instruction; few characteristics were associated with ex-
emplary instruction; and procedural fidelity to lesson implementation was not associated with
quality instruction.

PRECARLO, T. E. (2007). “Why do you like this page so much?” Exploring the potential of talk
during preschool. Language Arts, 84(6), 519-528.

Encourages early childhood teachers and researchers to shift perspectives from what we think
children do not know to what it is they do know through a variety of contexts that initiate talk
for preschoolers’ emerging literacy. Demonstrates ways in which the 4- and 5-year-olds in this
Deweyan philosophy-based school engaged in meaning making about books from various texts
including an informational book, storybook, and scrapbook of family photos. Combines data
analysis with Halliday’s framework (1978) and teaching reflection as preschool children used
language to apply genre-specific knowledge and concepts about print to make reading personal
and useful. Provides examples of using literacy artifacts to value and reinforce talk as a literacy-
learning tool.

Other Related Research:

ALLEN, J. (2008). Approaches to language and literacy research. New York: Teachers College Press.
ANDERS, P. (2008). Defying convention, inventing the future in literary research and practice.
New York: Routledge.

ANDERSEN, S. M., & KOOT]J, C. S. (2007). Adult literacy education and human rights: A view
from Afghanistan. Globalisation, Societies and Education, 5(3), 315-331.

BAROWY, W,, & SMITH, J. E. (2008). Ecology and development in classroom communication.
Linguistics and Education, 19(2), 149-165.

BARTON, D., IVANIC R., APPLEBY, Y., HODGE, R., & TUSTING, K. (2007). Literacy, lives and
learning. New York: Routledge.

BERNHARD, J. K., WINSLER, A., BLEIKER, C., GINIENIEWICZ,J., & MADIGAN, A. L. (2008).
“Read my story!” Using the Early Authors Program to promote early literacy among diverse,
urban preschool children in poverty. Journal of Education for Students Placed at Risk (JESPAR),
13(1), 76-105.

BOOTH, A., & CROUTER, A. C. (2007). Disparities in school readiness: How families contribute
to transitions into school. New York: Psychology Press.
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BRACKEN, S. S., & FISCHEL, J. E. (2008). Family reading behavior and early literacy skills in
preschool children from low-income backgrounds. Early Education and Development, 19(1),
45-67.

CHENG, L., & FOX, J. (2007). Student accounts of the Ontario Secondary School Literacy Test:
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vivantes, 64(1), 69-98.
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search Quarterly, 43(1), 9-26.
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rent perspectives. New York: Erlbaum.
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ment. Early Education and Development, 19(1), 161-187.
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cal choices for literacy. Literacy, 41(3), 137-146.
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Kim, K. M. Leander, et al. (Eds.), The 56th Yearbook of the National Reading Conference (pp. 68-
80). Oak Creek, WI: National Reading Conference.

Analyzes elementary students’ talk involved in adopting characters’ roles in drama activities.
Finds that 76% of talk focused on textual aspects; 7%, personal aspects; and 17%, social aspects.
In understanding their characters, students adopted three stances: entering into the story world
to plan/discuss their intended portrayals, immersing in the story world through the characters’
roles, and reflecting on the story world.
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Analyzes the cultural models of literature reflected in the Minnesota and Wisconsin English/
language arts standards. Finds three prevailing models: literature as an autonomous, opaque
text for analysis, literature as a tool for teaching critical reading/thinking skills, and literature as
an expression of cultures/world views and a common cultural heritage. Finds less focus on
models of literature as providing personal enjoyment; literature as a multifaceted, ideological
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personal values; or literature as enabling connections with others through comparing cultur-
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Examines the portrayal of cultural models of bilingualism and identity affiliations based on
language and cultural practices in seven Latino children’s books. Analyzes practices of and atti-
tudes toward Spanglish, standard Spanish, and individual and societal bilingualism, as well as
how characters construct cross-cultural identities. Demonstrates, through cultural model analy-
ses, how models found in these books inform and are informed by cultural models of being
bilingual and belonging to Latino bilingual communities in the U.S.
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Analyzes a literature circle discussion of Shiloh. Documents the influence of class and gendered
discursive practices on student responses. Draws on critical discourse analysis to describe how
the ways these fifth-grade students enact class and gender roles results in undesired literacy
behaviors.
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Investigates the effects of foregrounding on the process of defamiliarization of students of lit-
erature and engineering, and how they develop refamiliarization. Describes how these readers
employed which refamiliarizing strategies and the role of feeling in responding to the reading
of a foregrounded short story. Data were analyzed in terms of how readers processed text using
both textual elements and world knowledge. Challenging texts that provoked defamiliarization
led to use of strategies to comprehend text, build an interpretation, and subsequently develop a
new perspective on the world around them and on themselves.
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Examines structure and content of narrative interpretations of 151 adolescents, average and
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Participants read a short story incorporating two substories and multiple layers of meaning,
summarized it, described the two main characters, generated story morals, and answered mul-
tiple choice interpretation questions. Analyzes responses for both structural complexity and
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(www.ofsted.gov.uk). Finds that poetry instruction is weaker than other aspects of English in-
struction and that teachers lacked knowledge of poetry, resulting in limitations in the types of
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inception; an overview of the corporate structure; political socialization of children; influence
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Investigates the evocation of mental imagery and affect in high school English/French bilinguals
to determine whether the linguistic demands of reading in a second language limit ability to
form non-verbal text representations of literary stories. Subjects rated French- and English-
language story paragraphs for the degree of either mental imagery or emotional response evoked
and reported in writing their imagery or emotions in response to the two highest-rated para-
graphs. Finds that as bilingual readers progress in their ability to read in their L2, reports of
imagery and affect become closer in kind and number to those reported in response to reading
the same text in their first language.
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Examines Firefly (Preschool) and Seesaw (K-1) Scholastic book club order forms from Septem-
ber of 2004 through June of 2005. Identifies authors and illustrators of children’s literature,
particularly those of color, routinely included or excluded. Indicates that books written and
illustrated by European Americans dominated both book clubs to an extreme degree, whereas
books written and illustrated by people of color were frequently excluded.
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languages from the discourse of formal literary analysis and the discourse of digital writing.
Demonstrates how they position themselves as “serious literature students” by employing tools
of literary analysis modeled and expected by English teachers at this school, and as “web-literate
communicators,” by playing with language in ways not sanctioned in English classes. Explores
how students borrow from other intertextual social languages to read class texts in new and
unsanctioned ways, sometimes pushing against dominant school culture.
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Professional Development/Teacher Education

AUKERMAN, M. S., BELFATTI, M. A., & SANTORI, D. M. (2008). Teaching and learning dia-
logically organized reading instruction. English Education, 40(4), 340-364.

Examines an instructor’s use of dialogically organized instruction and participation of two gradu-
ate students/teachers in a reading instruction course. Identifies tensions between the instructor’s
own theory and practice of dialogic instruction, as well as between the discourses of fulfilling
the goal of fostering teachers’ use of dialogic methods and the need to allow for teachers to
experience dialogic learning. Teachers also experienced tensions between the theoretical per-
spectives they were acquiring in the course and their own teaching methods—for example, in
terms of teaching reading comprehension and facilitating literature discussion.

BROCK, C. H., MOORE, D. K., & PARKS, L. (2007). Exploring pre-service teachers’ literacy
practices with children from diverse backgrounds: Implications for teacher educators. Teaching
and Teacher Education, 23(6), 898-915.

Analyzes reflections of two groups of preservice teachers during an undergraduate literacy
methods course focused on effective literacy instruction for children from diverse cultural and
linguistic backgrounds. The preservice teachers worked in small teaching teams in upper-
elementary classrooms to create, teach, and reflect on their one-hour-long literacy lessons. The
authors describe the team reflective conversations on three dimensions: children as individual
learners; relationships between learners and lesson content/structure; and themselves as teach-
ers. One team shows much greater competence on these dimensions than the other. Questions
are raised about the roles and responsibilities of the course instructor, the lead author, for ad-
dressing the attitudes and dispositions of the preservice teachers who displayed less compe-
tence. The authors conclude that they do not have answers for how to handle preservice teach-
ers’ attitudes, beliefs, and dispositions when they do not attend to students as individual learners
and students’ relationship with the content.

CORRENTT, R. (2007). An empirical investigation of professional development effects on lit-
eracy instruction using daily logs. Educational Evaluation and Policy Analysis, 29(4), 262-295.

Compares the effects of teachers receiving versus not receiving literacy professional develop-
ment on their instruction for the period of a year. Finds that teachers receiving reading compre-
hension training provided more comprehension instruction and teachers receiving writing train-
ing provided more writing instruction and had students write more than did teachers not
receiving this training.

CURRY, M. (2008). Critical friends groups: The possibilities and limitations embedded in teacher
professional communities aimed at instructional improvement and school reform. Teachers
College Record, 110(4), 733-774.

Examines how six professional learning communities within one urban high school engage in
school-based inquiry over the course of a school year. Analyzes videotaped observations,
fieldnotes, and participant interviews to yield an in-depth view of the practices of the critical
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friends groups (CFG) and their perceived role in school improvement. Draws out the facilita-
tive and constraining aspects of four design features of the groups: the diverse menu of activi-
ties, decentralized structures, interdisciplinary membership, and reliance on protocols. Deter-
mines that though fewer than 10% of interviewed participants regarded the CFG as a weak or
negative practice, the tensions within the design features contributed to a lack of coherence in
the school’s professional development, hampered collective action, privileged general pedagogy
over subject-specific issues, and may have interfered with sustained inquiry.

HONAN, E. (2008). Barriers to teachers using digital texts in literacy classrooms. Literacy, 42(1),
36-43.

Reports on an Australian school-based teacher inquiry group’s exploration of digital literacies.
Draws on audiotaped research conversations to illustrate how teachers investigated the barriers
to using digital texts through shared inquiry. Shows that teachers reported knowing little about
students’ home uses of digital texts; this negatively affected the possibility that digital texts would
be incorporated other than as a final product (e.g. PowerPoint presentations). Finds that the
group made small adjustments through their collaboration in their willingness to consider pos-
sibilities for expanding use of digital texts.

KELLEY, K. S., HART, S., KING, J. R. (2007). Negotiating pedagogy development: Learning to
teach writing in a service-learning context. Action in Teacher Education, 29(2), 94-108.

Examines how a service-learning writing tutoring program affected preservice teachers’ peda-
gogy of writing instruction. The study describes three preservice teachers’ experiences in a course
about teaching writing in elementary school that included weekly tutoring sessions at a local
community center. The authors discuss service-learning as a “third space” of interaction and
present a negotiation model of simultaneously working toward both service and learning.

LAMONDE, A., & ROGERS, T. (2007). Infusing arts/multimedia into a secondary pre-service
course on language and literacy across the disciplines as imaginative and critical practices. Lan-
guage and Literacy, 9(2). Retrieved June 30, 2008 from http://www.langandlit.ualberta.ca/
Fall2007/LaMonde.htm

Conducts a three-year study of the infusion of arts/digital-media-based learning in a preservice
literacy methods course. Finds that preservice teachers learn to construct multimodal texts
through active video/digital productions. Analysis of pre-post questionnaires in year two finds
a shift from a functional/communicative to a more multimodal/critical perception of literacy.

LARRABEE, L., LEBLANC, C., NOBLE, R., SCOTCH, R., & WHITE, L. (2008). Focus on lit-
eracy: Professional development audit. Boston, MA: Community Training and Assistance Center.
Retrieved June 3, 2008 from http://www.ctacusa.com/publications.html#landmark

Audits professional development programs in Duval County, Florida schools based on inter-
view and focus group data from approximately 145 staff members, 863 online surveys, and
documentation of the practices of 12 teachers in 11 schools (K-8 classrooms). Finds a relation-
ship between professional development and student achievement—for each day of training,
student test scores increased by a half point; students of teachers who took a 14-day-program
scored seven points higher than students of who did not take the training. Professional devel-
opment, coupled with a principal’s support for professional development and ongoing coach-
ing, served to foster use of new teaching techniques, receiving follow-up feedback, and engag-
ing in dialogue and collaboration with peers. The most effective teachers applied knowledge of
students’ literary practices to integrate and scaffold their instruction, while the less effective
teachers employed more fragmented activities, lacked planning, did not scaffold instruction,
and did not connect with students.
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MYRBERG, E. (2007). The effect of formal teacher education on reading achievement of 3rd-
grade students in public and independent schools in Sweden. Educational Studies, 33(2), 145-
162.

Investigates the influence of teacher competence on third-grade students’ reading achievement
in public and independent schools in Sweden. Data from 10,000 students in the Progress in
Reading Literacy Study 2001 are used to compare students in independent schools and public
schools. Students in independent schools achieved better on the reading test than did students
in public schools, but when parents’ education was controlled for, the effect on students’ achieve-
ment of school type disappeared. Teacher certification for teaching in the early grades had a
strong effect on students’ mean reading test scores in both school types, while no significant
effects of teacher experience, age, gender, inservice training, or cooperation were established.

NIELSEN, D. C., & BARRY, A. L. (2008). Teachers’ reflections of professional change during a
literacy-reform initiative. Teaching and Teacher Education, 24(5), 1288-1303.

Analyzes 41 elementary teachers’ perceptions of changes related to professional development in
literacy instruction methods over a two-year period. Finds that teachers reflect on change from
different perspectives—the degree to which they perceive themselves as change agents or as
learners. Changes identified occurred in terms of three different phases—a shift from content
to student-centered practices, increased collaboration with colleagues, and an increased need
for changes in school policies to support more teacher autonomy and support for students.

SCHNELLERT, L., BUTLER, D., & HIGGINSON, S. (2008). Co-constructors of data, co-con-
structors of meaning: Teacher professional development in an age of accountability. Teaching
and Teacher Education, 24(3) 725-750.

Outlines a professional development program that engaged 30 secondary teachers in reflective
inquiry around using formative literacy assessments to inform instruction designed to support
students’ learning through reading. Examines teacher interviews, fieldnotes of meetings and
classroom observations, teaching artifacts, as well as formative and summative assessment data
to develop six case studies of participating teachers’” experiences. Describes teachers’ instruc-
tional change cycles of goal-setting, instructional planning and implementation, and analysis.
Reports that all case studies demonstrated meaningful changes in planning and instruction
related to student needs.

SMYTH, J. (2007). Pedagogy, school culture and teacher learning: Towards more durable and
resistant approaches to secondary school literacy. Language and Education: An International
Journal, 21(5), 406-419.

Analyzes factors that have limited the integration of recent theoretical perspectives toward ado-
lescent literacy into secondary education. Argues that a teacher’s views of literacy learning, of
students’ “learning identities”, and of their own “teaching identity” are central to supporting
more meaningful efforts toward change. Reflects upon data from a three-year Secondary School
Literacy Initiative project through the lenses of identity, adolescent literacy, and teachers’ per-
spectives of learning. Identifies developing teachers’ sense of agency through supporting op-
tions for literacy instruction as key dimensions in moving toward more socioculturally-based
literacy experiences within schools.

SPERLING, M., & DIPARDO, A. (2008). English education research and classroom practice:
New directions for new times. Review of Research in Education, 32(1), 62-108.

Conducts an historical review of the influence of English education research on students’ En-
glish instruction and learning; classroom dynamics shaping literacy learning; how English teach-
ers, students, and classrooms are defined by cultural and historical forces; and shifts in the
English curriculum in a global, digital world. Charts the impact of a focus in the late 1980s and
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1990s on the application of language/sociolinguistics, cognitive processing, and social aspects
in research methods on English teaching. Identifies a related influence of Vygotsky and Bahktin
along with ethnomethodological and sociolinguistic methods during that time period on analysis
of classroom dialogic practices fostering literacy learning. Notes a later focus on the importance
of understanding teachers’ and students’ beliefs, discourses, and identities related to race, class,
and gender differences. Finds that more recent research on uses of digital literacies operating in
globalized spaces serves to challenge traditional notions of literacy learning. Contrasts the theo-
retical and methodological traditions of the field with current reductive notions of literacy/
testing and “scientific” research. Recommends the development of richer theoretical frame-
works to translate research into practice as well as engaging teachers in classroom research as
central to their professional development.

TURNER, J. D. (2007). Beyond cultural awareness: Prospective teachers’ visions of culturally
responsive literacy teaching. Action in Teacher Education, 29(3), 12-24.

Explores 20 preservice teachers’ visions about culturally responsive literacy teaching in elemen-
tary classrooms. Identifies the following themes: elementary classrooms should serve as literacy
communities; literacy teachers should serve as orchestrators within these communities; stu-
dents should be active community members; learner-centered curriculum is the key to literacy
development; and promoting ownership of literacy for diverse students is an essential societal
goal. Two “blind spots” are also identified: classroom management and parental involvement.
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third restrict television viewing, but less than half employ blocking software or controls on
online access.

PROJECT TOMORROW. (2008). Speak Up 2007 national findings. Washington, DC: Project
Tomorrow. Retrieved June 3, 2008 from http://www.tomorrow.org/speakup/speakup_
reports.html

Surveys 367,000 students, teachers, parents, and administrators in all 50 states on their percep-
tions of uses of technology resources in schools. Students noted a “digital disconnect” between
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Benefits of using laptops during school included shifts in students’ writing being more authen-
tic and iterative, gains in technology literacy skills, and the increased presence of scaffolding
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2009 David H. Russell Award Call for Nominations

The National Council of Teachers of English is now accepting nominations for the
David H. Russell Award for Distinguished Research in the Teaching of English. This
award recognizes published research in language, literature, rhetoric, teaching proce-
dures, or cognitive processes that may sharpen the teaching or the content of English at
any level. Any work or works of scholarship or research in language, literature, rhetoric,
or pedagogy and learning published during the past five years (i.e., between January
2004 and December 2008) are eligible. Works nominated for the David H. Russell Award
should be exemplary instances of the genre, address broad research questions, contain
material that is accessibly reported, and reflect a project that stands the test of time.
Normally, anthologies are not considered. Reports of doctoral studies, while not pre-
cluded from consideration for the Russell Award, are typically considered as part of
NCTE’s separate “Promising Researcher” program. Works nominated for the award
must be available in the English language.

To nominate a study for consideration, please email the following information to
college@ncte.org: your name, phone number, email address, author, title, publisher,
date of publication, and one paragraph indicating your reasons for nominating the
work. Nominations must be postmarked no later than March 1, 2009. Please include
four copies of the publication for distribution to the Selection Committee, or give full
bibliographic information so that the Selection Committee will encounter no difficulty
in locating the publication you nominate. Send nominations and materials to: David
H. Russell Award, NCTE, 1111 W. Kenyon Road, Urbana, IL 61801-1096; Attn: Felisa
Mann. Final selections will be announced in mid-August 2009.




2008 Promising Researcher Award Competition in Recognition
of Bernard O’Donnell

2008 Winners

In commemoration of Bernard O’Donnell, the NCTE Standing Committee on Research sponsors
the Promising Researcher Award. The 2008 award presentation will take place during the NCTE
Annual Convention in San Antonio, Texas, at the Opening Session of the Day of Research, Satur-
day, November 22, 2008. Winners are: Elizabeth Dutro, University of Colorado at Boulder, “What
‘Hard Times’ Means: Mandated Curricula, Middle-Class Assumptions, and the Lives of Poor Chil-
dren.” Amy Suzanne Johnson, University of South Carolina, “Literate Practice as Answerable Re-
sponse: Sally Harris’ Mandate for Literacy in the Rural South.” Leah Zuidema, Dordt College,
Sioux Center, Iowa, “Give ’Em Some Space: Online Induction Networks for Beginning Teachers.”
The 2008 Promising Researcher Award Committee Members: Deborah Hicks, Chair, Deborah
Appleman, Mary Juzwik, Yolanda Majors, and Cynthia Reyes. Standing Committee on Research:
Sarah Freedman, Chair.

Guidelines for 2009 Nominations

Eligibility

The 2009 Promising Researcher Award Competition is open to individuals who have completed
dissertations, theses, or initial, independent studies after the dissertations between December 1,
2006, and January 31, 2009. Studies entered into competition should be related to the teaching of
English or the language arts, e.g., language development, literature, composition, teacher educa-
tion/professional development, linguistics, etc., and should have employed a recognized research
approach, e.g., historical, ethnographic, interpretive, experimental, etc. In recognition of the fact
that the field has changed in recent years, the Committee on Research invites entries from a variety
of scholarly perspectives.

Procedures and Deadlines

1. Entrance: Candidates must submit two (2) copies of a manuscript based on their research.
Manuscripts should be written in format, style, and length appropriate for submission to a re-
search journal such as Research in the Teaching of English, College Composition and Communica-
tion, Curriculum Inquiry, Teaching and Teacher Education, or Anthropology and Education Quar-
terly. Normal manuscripts range from 25-50 double-spaced pages. (Tables, figures, references, and
appendices are considered part of the “manuscript.”) All pages must be on standard 8 '/2" x 11"
paper, must have at least 1" margins at the top, bottom, and both sides, and must be in a standard
font. Manuscripts in any other form (abstracts, dissertation reports, reprints, or published articles,
etc.) cannot be considered in this competition. Although manuscripts should conform to the pub-
lication standard of the above-mentioned journals, selection as a Promising Researcher does not
guarantee eventual publication in those journals.

Manuscripts should be sent to: NCTE, Promising Researcher Award Competition, 1111 W.
Kenyon Road, Urbana, IL 61801, Attention: Felisa Mann. Manuscripts must be received on or before
March 1, 2009. Accompanying all manuscripts must be a written statement verifying that the re-
search was completed within the specified completion dates. This letter must come from someone
other than the candidate (e.g., the major professor or a researcher knowledgeable in the field) who
agrees to sponsor the candidate.

2. Contact Information: The name, current address, position, and telephone number of the en-
trant should be transmitted along with the manuscript to facilitate communication between the
selection committee and the entrant. This information should be on the cover page only.

3. Judging: Manuscripts received on or before March 1, 2009, will be transmitted to members of
the selection committee for evaluation. Results of the judging will be available after May 15, 2009,
and entrants will be notified of the results shortly thereafter. Manuscripts will not be returned to
the authors.

Go to www.ncte.org/about/awards/council/research for more information.






